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YEAR-ROUND EDUCATION

PROGRAM EVALUATION

Executive Summary
Prepared by Diane Fardig, Ph.D.
Oclober 1992

INTRODUCTION

The purpose of the Year-Round Education Program Evaluation Project was to provide
formative evaluation information to the Orange County Public Schools (OCPS) decision-
makers aboul the pilot implementation of year-round education in three elementary
schools. The evaluation process began in January 1890 and concluded in October 1962,

Year-round education (YRAE) means the reorganization of the traditional school calendar
into shorter sessions of instruction with Intersessions and breaks distributed throughout the
entire year. The OCPS chose the 60/15 calendar which means that the 180-day calendar
is divided into three Monday-Friday 12-week sessions separaled by three-week breaks.
This means 80 days in school with 15 days of break or intersession.

The OCPS piloted the multitrack design at two schools and the single-track design at one
school. The muititrack schoois have five tracks (or groups) of students. with four tracks in
school at any one time. The single-track achool has all students on the same schedule.
Ten-day optional Inlersessions were offered at the single-track school during October.
February and June of each year.

The primary objective of the muitirack schools was to implemenl a five-track, 6015
calendar YRE program to better utilize facilities.

The objective of the single-track school was o impiement a single-track, 80/15 calendar
YRE program with additional, oplional school days to grovide improved learning
opportunities. enrichment, and remediation.

The program evaluation process began in spring 1890, as the pilot schools were
completing one year of planning for YRE. and continued until October 1892 after two full
years of YRE implemeniation. The evalvation procedures included consultation with the
experts, surveys of parents and students, surveys and interviews of leachers, Interviews of
principals, extensive review of IHerature, achlevemeni daila collection. siie visits and
observations, and review of records. Evaluation data were collected for three years.
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OVERALL CONCLUSION

The careful pianning completed by the three YRE pilot school faculties and the elementary
education {eam in 1888-80 resulted in the full implementation of the 60/15 calendar in
1890-91. The second year of YRE, 1991-92, indicated the continued success of YRE
implementation in all areas of school programs and services. The resulta of interviews,
surveys, review of records, site visits. and other forms of data clearly Indicate that the
transition to both multirack and single-track YRE was successful. Normal school
operations, that is, what is seen in any traditional calendar school, were observed at the
year-round schools. The school facully and staff register students. begin school every
tiwee woeks, release studenis for breaks, provide instruction, serve meais, celabrate
holidays and other evemts, and provide a myriad o' -ograms and services. Student
achievement was not nagatively affected by the wransition to YRE, and, in fact. overall
scores showed positive gain scores at the three pilot schools in 1890-91. Student
achievement scores did not show the same gain scores in 1991-92 and did decrease in
some sublests. The average scores for second and fourth grades on the SAT-8 subtests
al the YRE pilot schools exceeded the district average scores for 1991 and 1962 for those
two grades. The purpose of continuing to test was to determinc an achievement test
rend, and after the basaline year (1980) and two subsequent year's of tasl results (1891
and 1992) no rend has emerged. Per pupll costs at the pilot schools Increased by 9% in
1991 and decreased (10-12%) in 1962. The decreased per pupil costs of 1992 were

c%tgg_arabie with per pupil costs at the pillot schools prior to YRE implementation
{19869-90).

FINDINGS AND RECOMMENDATIONS

This section contains the findings and recommendations relative to the avaluation
questions.

1. Is the environment--including management, facilities, equipment, supplies, and
materials—adequate for YRE schools?

This question addressed a varlety of concerns related to the Implementation of single-
track and multirack year-round education. Of interest was sdequacy and use of space
and faclities, cleaning and repair of buildings, and adequacy of school supplies and
instructional support equipment.

Findings

There Is evidence from review of records, site visits, and reports from teachers and
administrators at the three year-round schools, that the environment--inciuding
management, facilities, equipment, supplies and materials--is generally adequate for YRE
schools. Space Is used to good advantage at the two muliitrack schools which are both
serving students beyond their permanent capacity. The muliitrack schools benefit from
having pavilions for outdoor activities. Whie there is no pavilion at the single-track schoal.
there is a district plan for providing pavillons for all YRE schools. The equipment is
sufficient for teachers and administrators. The special YRE rolling storage cabinets have
facilitated classroom sharing, altthough these are less efficient In portables that do not
have access ramps. Teachers report that art carts are another form of portable furniture
sultable for YRE clasaroom mobillty. The cleaning and maintenance of YRE schools has
not been a problem.

FOEVAL127
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2 What are the costs associated with operating YRE schoois?
Findings

In November 1981 an analysis of costs for year-round schools was conducted by the
associate superintendent for Business and Administrative Services. The analysis
indicated that YRE had pctential for substantial capital outiay cost avoidance. but with the
probability of imited operating cost increages The report cautioned that costs in all
schools are influenced and controlled more by policy decisions of the school board and
adminisiration than by those factors that are more uncontrollable in nature (e.g., staffing
formulas are somewhat controliable while maintaining an older facility's roof is not).

Records of school costs were found by this researcher in Facility Services, Business and
Administrative Services. Transporiation Services. Elementary Education Services, and at

piscigt ogglools. There was no one single record of expenses associated with YRE pillot

The records that were located indicated costs associated with start-up of YRE were
approximately $80,354 for the three pliot schools for purchase and instwallation of cafeteria

tar:s) (single-track and multitrack) and rolling cabinets and students' tubbies (multitrack
only).

The Cost Accounting Report, required by the Florida DOE, was used as a standard
measure of per pupll costs since the report provides the ratio of students to teachers for
each of the programs offered by the school. when vompared ta the 1989-60 school year.
the student-leacher ratic for basic programs decreased at the three pliot schools during
1990-91, the first yoar of implementation. This tower student-teacher ratio translated to
approximately a 9% per pupH cost increase. The district had staffed the multitrack YRE
pilot schools at 100% of the anticipated enroliment, rather than 80% of the enroliment (i.e..
80% would be at school at any given time). During 1991-92 the student-teacher ratio
increased. This increase meant that the pllot schools decreased per pupil costs
(10-12%), which br.'-ght the second year of YRE implementation to approximately the
same level as it was prior to YRE in 1989-90, The staffing of the multitrack YRE schoois
was determined based on 80% of the anticipated enroliment. All student-teacher ratios
are well within the range permitted by the Florida DOE.

initlal Intarsession programs and activities purchased from the Loch Haven sources (e.g..
Clvic Thealer, Historical Museum) for the summer of 1991 totaled $14.850. These cosls
have been eliminated since the schools began implementing their own ‘ntersession
activities during the summer of 1882. FTE for intersessions was accepted by the Florida
DOE and the OCPS received compensation for thase days of instruction.

Malntenance costs remained constant since there were n¢ major repairs or construction
{e.g.. no roof replacements). Food services and transportation cosis rose slightly due to
increase In number of meals served and number of trips to school. Utilities costs
fiuctuated and analysis of energy use indicated no one reason for utility cost increases or
decreases, although the additional school days influenced Increases.

The two multitrack pliot schools did not add classroom structures so there were no caphal
outlay costs. An exceptional education sulte was built at the single-track school in 1991-

92 as part of a long-range improvement plan for okder schools. The building was not a
result of YRE needs.
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Becommendations

Consideration should by given to requesting that Business and Administrative Services
devélop a functlional report for principals and other administrators that provides
information about the costs of YRE as well as the adequacy of funding of FTE

intersessions from the Florida DOE. A consolidated report for the YRE schools may help
plan for the future of YRE.

3 Do the required and routing school activities function efficiently within the
scheduling of the YRE calendar?

Eindings

Based on review of rocords. interviews with instructional personnel, support personnel,
and administrators, there is evidence that the required and routine school activities
function efficiently within the YRE calendar.

Tracks appear to be evenly populated at the multivack schools. In 19980-91, the majorlly
of parents (80-91%) received their first choice of track placement. {n subsequent years,
parents were provided with Track Change Requests if they needed to change to another
schedule. The vast majority of these requests were honored. When students transfer into
YRE schools, they are assigned to the track with the schedule that best suits fransfer of
learning. Students who transfer in the fall from a traditional calendar often need one-on-
one assistance to catch up with their peers. Teachers in grade levels with rovers seem to
approciate the rover. Rovors are teachers who move with their classes to the rooms
vacated for three weeks when other teachers are on break. Rovers who are well

organized seem to be the most successful. Students seem to adjust to roving with no
learning or behavior prcblems.

Simple contracts sefting forth details of classroom agreements are useful in helping
teachers share rooms. Report cards are completed on ime. Qualifled substitules.
sometimes even YRE toachers who are off track. are available during the entire year.
Physical education activities are modified for hot weather and. when a school has a

covered pavilion, classes can be held out of doors. FTE is reported according to the
Florida DOE requirements.

There Is evidence that participation of ADDitions volunteers and parents is nol negativily
affected by YRE at the multitrack schools. ADDitions volunteers and parent involvament
appear to have Increased at the single-track YRE school. Transportation for students at
the YRE schoois for the 80/15 calendar was not cited a3 a problem. School events are
scheduled in advance. and parents are informed through school newsietters. The only
concern that teachers expressed related to school evenis had to do with the difficulty in
:g:dullng all of one grade level at achool at the same time (e.g.. fifth grade recognition.
).

Becommendations

Consideration should be given to recording the varioug activities and processes that have
proven successiul in ensuring that school activities fun:tion efficiently in the YRE calendar
at the piiot schools. This might take the form of a YRE school management handbook or
videotape. The expariences of teachers and principals at the three pilot schools should
be used to benefit the future Implementation of YRE.
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Eindings

it was of Interest to determine if the attendance rates of students and teachers changed
after implementation of the 60/15 calendar. Attendance rates were calculated for students
and teachers by school for 1989-90, prior to implementation of YRE, and for 1890-81 and
1991-92, after the first two years of YRE implementation.

Based on the attendance records of the three pliot schools, there are no indications that

attendance of students or teachers changes significantly after implementation of the YRE
calendar.

Becommendation

None.
5 Does student achievement change when YRE is implemented?
Findings

¢

It was important lo determine if student achievement scores changed or were maintained
after the implementation of YRE. Testing experis had recommended that standardized
tasl scores be coilected for al least three years before lo . <ng for trends in achlevement.
The Stanford Achievement Test-8 was administered to grades two through five during April
and May of 1990 at the three pilot schoocis. The test was again administered to these
grades in spring of 1991 and 1992. Cross sectional analysis of the scores on subtests
revealed posiive change from 1880 to 1991 and negative change from 1991 to 1892.
Longitudinal cohort analysis revealed the tolal change on the subtests was positive from
1990 to 1991 and negative from 1991 to 1992. All tests scores were within the range of
the district averages and most scores trom 1990 and 1982 wers similar.

These results did not indicate a trend In achievement.

Recommendation

Consideration should be given to continuing to monilor student achievement scores.

6. WMMMWhMMMMmQMﬂmE

Findings

This question Is answéred by describing the curriculum adaplations for the 50/15 calendar
and the curricuium developed for the Intersessions.

Teachers reported that they successfully made curriculum adaptations for the 6015
calendar. Students are able to keep up with the pace of the cumiculum and teachers
report that their lesson pace has improved. Teachers credit the pianning and organization
accomplished during 1889-80 as reasons for the curriculum success.

FOEVAL127 .
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Curriculum for intersessions has been field-tested and modified. Teachers continue to
request active participation in the intersession curriculum development process to
custom-design activities and skill development for Individual schools.

Recommendations

Consideration should be given to encouraging grade-level leachers to match the
intersession and 60/15 curriculum objectives, content, and outcomes to enhance lesson

ent. Consideration should be given to coitinving to include teachers in the
intersession curriculum development proceas.

7. Do instructional methods change after implementation of YRE?
Eindings

As parnt of the structured interview conducted during January and February 1991 and 1992,
all toachers on track were asked if they had changed any instructional methods,

Teachers report that they have not changed instructional methods afer implementation of
year-round education. The majority of classroom teachers of grades one through five
report that they spend less ime reviewing after a three-week break than they did after the
regular 10-week summer break . Teachers who have transfer students enter during

August and September must provide special assistance to help students atiain the
academic performance level of their YRE peers.

Recommendation

None.

8. Does student conduct change in YRE?
Eindings

Student conduct and discipline was not clted as a problem In the three year-round schools
before or after implementation of YRE. Classroom teachers reported no change in
student conduct due lo year-round education. There seemed to be more order and less
noise in hallways. in the caleteria. and on the playground In the multitrack schools.
possibly because there are fewer students in the building at any one time. A review of
disciptine logs from the three pilot schools over a three-year period shows fluctuation in
discipline referrals. Administrators and teachers attribute the fluctuation to Individual
school programs or procedures (e.g.. dropping corporal punishment).

Recommendation
None.

Qo What are the attitudes of students before and after implementation of year-
round education?

Findl
The majority of YRE students surveyed at the piliot schools seem to have adjusted

sitively to the new calendar. Interviews with teachers also indicate that students. K
rough five, have adjusted positively to the YRE calendar. The fourth and fifth grade

FOEVAL12?
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studenta who attended intersessions Indicated they enjoyed the optional schools days.
Records indicated that from 80-70 percent of the students enrolled at Tangek Park

Elementary Schoo! returned for Indersessions. The June intersession is not available for
departing fith graders.

Recommendation
None.

10. What are the perceptions and attitudes of parents before ana after
implementation of YRE?

Parents of students in the three YRE pliot schools were surveyed regarding their
perceptions of YRE in 1990 and surveyed again in 1991 about their experiences with YRE.

Findings

Results of parent surveys indicate that the majority of parema received their first choice of
track and are satisfied with their track assignmenl. Parents found that arranging child
care on the YRE calendar was not as difficuit as they anticipated prior to YRE
implementation. The two major sources of child care were Ali-Day Extended Day and
family moembers. Approximately 25 parcent of parents do not require child care. Pa,. I8
seem to find that arranging vacationa on the YRE calendar is not as difficult as anticipated
prior to YRE Implementation. it appears that 74 percent of the multitrack parents think that
the quality of Instruction is the same or better on the YRE calendar as compared to the
fraditional calendar. Eigi.ty-three percemt of the single.rack parents believe that
instructional quality is better on the YRE calendar than on the traditional calendar. Overall
it appears that positive opinions about YRE increase afler implementation of YRE.

Recommendation
None,

1. What are the experiences and attitudes of teachers and support statf after
impiementation of YRE?

Findings

Instructional personnel at the three YRE pilot schoals were surveyed before and during the
first two ysars of implementation of YRE.

The majority of teachers were natisfied with their track assignment. Teachers are pleased
with the opportunities to take vacations at imee other than summer, substitute. teach
intersessions, and have frequent breaks. Teachers report that they come back refreshed
from breaks. it appears the vast majority of teachers who responded to the survey found
that their preparation for YRE was adequate.

Fifty-one percent of the teachers surveyed indicated that dietrict-offered stalf development
and college cCourses wers move difficult to attend on the YRE calendar than on the
traditional calendar,

il . 10
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The majority of teachers indicated that the more they experienced YRE, the more they
liked . The majority of teachers at one muttitrack achoo! expressed the desire 10 see the
school placed on a single-track calendar if the student enroliment dropped.

Recommendation
None,

12 Is shared-decision making effectively used in the planning and implementation
of YRE at the pliot schools?

Eindin

District and school-based committees were formed for the planning and implementation of
YRE. Decigions about child care, Intersessions, choice of calendar, track preference and
selection, scheduling, and other important school functions ware made jointty by district
and school personnel and communily members. When school-based commiltees
participated actively in making decisions and planning and developing instructional
programs, implementation was found to be more effective.

The YRE Task Force Invoived personnel from support depariments. 1eams and community

me:i\bers (e.g.. child care providers) in planning the continued expansion of YRE in the
district.

Recommendation
None,

13. is YRE impiemeanted in the OCPS pillot schools according to satisfactory
operational guidefines?

Findings

Guidelines and timelines were developed at the district for the planning and
implementation of YRE at the pliot schools. The guidelines published in the district Slatus
Report One for YRE (1989) were followed and were reporied as successhul in the planning
and Implementation process by the YRE Review Committee (composed of district. school,
and parent representativas). This finding was confirmed by teachers and principals at the
three YRE pilot schools. The YRE Task Force, representing paremts, teachers and
administrators, has developed guidelines for further expansion of YRE in the district.

There Is no written YRE handbook for principals and taachers. although the instructional
and administrative personnel at the pliot schools personalily provide information to others
who are planning 10 go o a year-round calendar. The program consultant for YRE and
experienced school administrators, CRTs. classroom feachers and support teachers

provide staff development and other information 1o local and regional school faculties
planning for YRE.

Becommendations

None.
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14 program goals for YRE appropriate as determined by the literature reviews

Are
and the needa of the QCPS?
Findin

Review of related iiteralure indicates that the OCPS goals for YRE are appropriate.
interviews with district and school-based personnel confirm that the goals for YAE aro

appropriaie for the needs of the OCPS. The District Plan 1901-92 and Beyond confirms
this finding.

The goal of the multirack YRE schools was to Implement the 80/15 YRE calendar lo
better utilize faciiities and to provide improved leaming opportunities. The goal of the
single-track YRE school was to implement the 80/15 YRE calondar with optional school
days {o provide enrichment and remediation.

Aecommen n

None.
FOEVALI27
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YEAR-ROUND EDUCATION (YRE)
PROGRAM EVALUATION

PURPOSE OF EVALUATION
The purpose of the Year-Round Education Evaluation Project was to provide

formative evaluation information 1o the Orange County Public Schools (OCPS) decision-

mahlzg'ss about the pilot implementation of year-round education In three elementary
8¢ .

Related District Goalg (1990-91)
Goal 1: To Improve student attitudes toward sefl, school and community.

Goal 22 To improve academic achievement to meet continued education and
career objoctives.

Goal §5: To improve district and school-based planning.
Goa! 8: To improve citizen, siafl, and student involvement in the decision-making
process and community knowledge and awarenass of the Orange
County public schoo! system.
Related Assumptions About the Future {1980-91)
4. Community: Changing Families
. . . the demand for daycare setvices for children will increase. Schools
will be expectso o provide programs such as . . . recreation for child.«n
in daycare environments.

5. Community: Population Growth

. . . population growth and population shifts . . . will require an increase in
effort to provide adequate space, ransportation, and services for

students. Eflective utllization of facilities will be among the major
concerns . . .

9. Facliities: Renovation and Maintenance

. . . Lya need for renovaling and maintaining older faclities . . . while
constructing new facilities will . . . increase funding requirements.

12. Finance: Competition for District Funds

. . . compelition between salary and fringe benefits, demands on the
budget and facillty. equipment, materials, . . . will intensify.

FOEVAL128 ) P
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PROGRAM DESCRIPTION

Yoarround education (YRE) means the reorganization of the traditionai school
calendar (e.g.. the required 180 days of insruction In Florida) into shorter sessions of
instruction with intersassions and breaks distributed throughou! the entire year. There «re
many variations of year-round education, usually organized around a modified academs
calendar. The organization of the academic. or school calendar. includes a specified.
number of days for regular school sessions as well as days for intersessions and/or
breaks. The organization of the modified school calendar differs from the traditiona)
school calendar In that school is nhot limited to beginning in August and ending In June.
For the purposes of this report, it is useful to offer the following terms and definitions.

The year-round education calendar is a modification of the traditional school
calendar. There is & vast array of possible variations of the YRE calendar and selection
of the calendar depends on the needs of the school community. The OCPS has chosen
to Implement the 60/13 YRE calendar.

The 60/15 Plan is a 12-week/3-week modified calendar. The 180-day school year
is divided into three Monday-through-Friday 12-week (or 60 irsiructional days) sessions.
separated by 3-week (or 15-day) breaks that can be used for vacations or Instructional
interseasions. All students share a common winler break and common summer break.

A track Is a group of siudents assigned to attend school during the same
instructional session. These studenis are an-track and off-frack at the same time. There

are five tracks In the OCPS designated by color names: blue, grean. yellow, orange. and
red.

Reguiar seasions are defined as intervals of ime used for regular instruction. pan
of the required number of days studerds muslt receive instruction There are 60
instructional days in the regular sessions.

Intersessions are defined as Intervals of ime between instructional sessions used
for educationally related services such as remediation and enrichment. These services
go beyond those offered in the reguiar sessions. The OCPS offers from two to three
intersessiona duiing the year in October, February, and Jund. Each intersession is ten
days loug.

Vacationa or breaks are defined as intervals of ime when students are not in
school (they are at home or on tamily vacation activities).

The single-track design means that all students assigned to a school have the
same calendar of school and vacation. Singletrack designs may be chosen to take
dadvantage of shorter breaks. Single-track designs may also take the opportunity to add
enrichment intersessions and/or offer oplional school days.

The multitrack design implementsd in the OCPS means that there are five tracks
or groups of sludents. Each group has the same schedule of sessions and
inlersessions/vacations. Al least one track or group of students is on vacation al any
given time while the remaining groups are in school. The multiirack design means that a
school can service additional students (e.g., 20 percent) without added construction costs
or without adding portable bulldings. This design also offers shorter, more frequent
breaks between class sessions rather than one iong summer break.

FOEVALI2S .
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Orange County Public Schools has chosen to implement both the single-track
design and multiirack design for year-round education. The single-track design has
intersessions for enrichm~.nt, recreation and instructional purposes and was implemented
at Tangelo Park Elementary School. The multitrack dasign I8 a five-track system with four
tracks. or about 80 percent of the students. aitending at any one time and was
implemented at Aloma and Palm Lake elementary schools. Both designs are basad on a
60/15 Plan. In Orange County, this is a 12-week/3-week modified school calendar with 12
weaks, or 60 days, per instructional session and 3 weeks, or 15 days, for Intersessions
and/or vacations. This plan was chosen because it corresponds best with attendance
days and legal holidays and offers several weeks off in the summer. The OCPS Year-
Round Calendars are included in Appendix A,

PROGRAM OBJECTIVES

The concept of year-round education has been a part of strategic planning in the
Orange County Public Schools for several years. In 1985. OCPS Annual Operating
Objective 5.08a was "To review the results of state legisiative efforts . . . relative to the
year-round school and report on implications for Orange County by June 30, 1887.° This
annual operating objective was subsumed under Goal 5: To improve the ulilization of
school facilities by conducting feasibliily siudies of aftemalive arrangements for the use of
school buildings (e.g., year-round schools), implementing, and evaluating eflectiveness
through June 30, 1884,

Related annual operating objectives followed and included 5.06a, “To conduct a
feasibilty study of the year-round school concept by June 30, 1988 and again 5.06,
*Complete the feasibllity study of the year-round schooi concept and make
recommendations to the school board rodative to its application(s) in the Orange County
Public Schoois by June 30, 1889~ A complete description of the strategic planning for
year-round education is included in Appendix B.

On February 14, 1989 the Board authorized the implementation of pilot year-round

programs beginning July 1880. The authorization was for two multirack schools and one
gingle-track school.

Objective of the Single-Track Desian

Tangelo Park Elementary School's objective was to impiement a singie-track, 60-15
year-round education calendar to include intersessions and breaks. Students were
offerad 20 optional Instructional days (the first 10 days of intorsessions in October and
February) each year for students K-5. An Intersession was algo offered each June for
studonts K-4. :

"

P

Obje of Mutiitrac! ign

Aloma Elementary and Palm Lake Elementary Schools’ objective was to implement
a Sdrack, 60715 ysar-round education calendar with four tracks, or approximately 80
percent of the students at school and one track, about 20 percent of the students. off-track
at any given time. Because of the goal of increased space utilization, there were no ptans
for school intersessions for Aloma or Paim Lake.

OCPS made the decision to implement YRE at the elementary school sites for a
variety of reasons, not the least of which was the continued population growth of the
county and the cansequent need for expanding/constructing school facilities in certain
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areas ol the county. YRE can relieve overcrowdedness al a school as well as put off
immediate capltal oullay for a new school or school additions. Additionally, many
proponents of year-round education cited the benefits of YRE as providing for continuous
education (aliowing for improved academic retention and consequently less reteaching),
and providing the opportunity for enriching intersessions.

EVALUATION QUESTIONS
The following evaluation questions were used to guide the evaluation and were

developed by the evaluator, the program consultant, and the three principais of the piiot
YRE schools, with help from individuals with knowledge of and interest in the program.

1.

10.

1t.

12.

13.

14.

Is the environment - including management. facilities, equipment, supplies and
materials - adequate for YRE schools?

What are the costs associated with operating YRE schools?

Do the required and routine 8chool activities function efficiently within the
scheduling requirements of the YRE schools?

Do aftendance rates for students and teachers change after implementation of
YRE?

Does student achievement change when YRE is implemented?

I8 curriculum adapted adequately for use in the mullitrack and single-track
designs?

What instructional methods do teachers employ in YRE?
Does student conduct change in YRE?
What are the attitudes of studants belore and after implementation of YRE?

Whaé E‘r’e the perceptions and attitudes of parents belore and after implementation
of¥

What are the percepiions and aititudes of personnel at the pllot schools before and
after implementation of YRE?

Is shared declsion-making effectively utilized in the planning and implementation of
YRE at the pliot schools?

Is YRE implemented in OCPS pliot schools according to salistactory operational
guldelines?

Are program goals for YRE appropriate as determined by Iiterature reviews and the
needs of OCPS?
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PROCEDURES

Data sources used to provide the basis fur answor the 14 evaluation questions
were as follows:

Program Contacts

Mrs. Dianne Locker, the OCPS YRE Program Specialist, was consulted on a
regular basis during the evaluation process.

The principals of the year-round pilot schools, Mrs. Mary Alice Hodges, Aloma
Etementary. Mrs. Carolyn Cappleman. Paim Lake Elementary: eand Mr. Roy Brooks,
Tangelo Park Elementary; weto consulied throughout the evaluation.

Consultation

External experts in YRE were consulted regarding the planning. implementation,
and evaiuation of year-round education and year-round schools and included the following:

e Dr. Charles Ballinger, Executive Director, Nationa! Association for Year-Round
Education, San Diego. California,

e Dr. Mary Giella, Asgistant Superintendent. Pasco Counly Public Schools, a
recognized expert in the year-round Implementation process.

e Mrs. Judy Long, Elementary Supervisor, Marlon Counly Public Schools. the
person responsible for coordinating implementation of YRE in that county.

e Dr. Mary Ann DeLong. Program Evaluator, Marion County Public Schools.

e Mr. Robert Q'Dell, Coordinator of Year-Round Education. Seminole County
Public Schools.

Surveys

Parents of students in the pilot schools were surveyed in May 1890 about their
perceptions of YRE prior to implementation. Parents were surveyed in June 1891 and

1892 about their experiences after YRE implementation. Survey items were developed for
single-track and multitrack schools.

Teachers in the pilot schools were surveyed in May 1980 about their perceptions of
YRE prior to implementation. Teachers were surveyed in June 1991 and 1992 about their
experiences after YRE implementation. Survey ilems were developed for single-track and
multitrack schools.

Fourth-grade students in the pilot schools were surveyad in May 1890 about their
perceptions of YRE prior to implementation. Fourth- and fifth-grade students were
surveyed in May - June 1991 and 1992 about their experiences afer YRE implomentation.
Survey items were developed for single-rack and multitrack schools.

Structured Iinterviews
Principals of the pliot schools were interviewed regularly about how the 80/15 YRE

calendar operates and its impact on normal achool routines. One senior director for
elementary education was aiso interviewed.
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Instructional personnel at the pllot schools were interviewed mid-year (i.e., January
and February) In 1981 and 1992 about how the 80/15 calendar operates and the impact on
classroom teaching, curriculum, studert behavior, and professional development.

Review of Literature

An extensive review of related iiterature was conducted with special emphasis on
reports of YRE program evaluation. The program evaluation reports disseminated by
Erllgplflualm Young University and the Califomla Department of Education were particularly

elpful.

Achigvement Data Collection

Norm-referenced student data were coliected at the three pilot schools during the
1989-80, 1900-91 and 199192 school years. The Stanford Achievement Test (8) was
used. Including Reading Comprehension, grades two through five, and Total Math (i.e.,
Concepts of Numbers, Computation, and Application), gradas two through five.

Site Visits and Observations

The evaluator made frequent visits to the three pilot schoois to observe facilities
use and school operations and to informaily interview faculty and staff.

Review of nd is

District records were reviewed {0 coliect attendance of facuity and students. costs
of implementing year-round education. and related records. School records were
collected for discipline information and interaession attendance.

Meetings Relevant 1o Year-Round Education

The evaluator attended various meetings where year-round education topics were
discussed. including school team and grade level meetings. Year-Round Review
Commitiee meetings, and intersession planning meetings. The evaluator also initiated
meetings with district personnel who had a part In the implementation of year-round
education such as community education. finance and accounting, and facilties. The
evaluator also attended the annual Florlda Assoclation for Year-Round Education
Conference in 1990, 19981, and 1992 to keep informed of current Issues in YRE.
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FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

This section contains the findinga, conclusions, and recommendations relative to
the evaluation questions.

1. is the snvironment-inciuding management, facliities, equipment, supplies, and
materials—adequate for YRE schools?

This question addressed a variety of concerns related to the implemenation of
single-track and multitrack year-round education. Of interest was adequacy and use of
space and facllities, cleaning and repair of buildings, and adequacy of school supplies
and instructional support equipment.

Eindings

interviow Instrumemts. records and site visits were used to determine how the
environment supported the needs of the YRE school. The evaluator visited schools.
interviewed principalr, interviewad and surveyed instructionai personnel, and axamined
records about the use of space and faciiities. The results of these evaluation strategles
are described by Individual school. See Appendix C of this report for the structured
interviews for teachers and principals.

Alomj Elementary Sahool

This K-5 school was bult In 19687 and is iocated on the comer of Semoran
Boulevard and University Drive/Scariet Drive. The permanent capacity of the school is
518 students. During the past three school years. the school enroliment has ranged from
853 1o 740 students. The average classroom teacher-pupil ratio is 1:23.

Use of Space

Space was reallocated upon implementation of year-round education. For
example, in 1990 a teachers’ lounge was converted to an office for the guidance
counselor, and a classroom was converted to a teachers’ lounge. Ancther classroom
was made Into a curriculum resource room where texibooks and workbooks are stored
and teachers can make and check out materials. The media specialist reported that
sufficient audiovisual equipment is available for every teacher.

During 1990-91 the Aloma facully membeérs and volunteers constructed a pavilion
for use by physical education activities in hot weather. The construction was completed
as a resuylt of school and volunteer efforts.

Equipment

Classroom and support area teachers who were on track (N = 30) were interviewed
in February 1991 about equipment needed to operate school on the YRE calendar.
Classroom teachers reported that the special ysar-round storage cabinets worked
well for storing and moving classroom materials ¥ the teacher organizes the space well.
The only negalive comments about tha cabinels had to do with the lack of ramps on two
portables, which preciudes easy uss of the cabinets. Moving the cabinets from the
portables must be done by a moving company or warehouse staff three imes a year.
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The principal, two Curriculum Resource Teachers (CRTs) and several teachers
commented positively on the change in the school environment when 20 percent of
students are not present. With 80 percent of the studenis present, the hallways,
playgrounds, and cafeteria are less crowded and nolsy. The media specialiat noticed that

with fewer students in the media center at any one time, she could help Individual students
more readily.

All teachers who were on track were again interviewed in April 1992 about
squipment necessary for YRE. For the most part, leachers did not indicate any new
equipment needs. Because of the minimal size of Aloma cisesrooms. teachers parceive
that the cabinets take up valuable space. One teacher suggested an improvement to the
rolling cabinets In response to a problem encoumered with the units (e.9.. doors opening
while the cabinets were being moved). Two teachers expressed the need for a planning
space to use prior to returning to track. One teacher expressed intarest in a rolling two-
drawer file cabinet she had seen at the YRE conference.

Aloma faculty reported no problems with cleaning or with maintenance that were
due to yearound education during 1990-91 and 1991-82.

Paim Lake Elementary School

This K-5 school was bullt in 1887 and Is located in the southwes: section of Orange
County off Dr. Phillips Boulevard. Construction of the achool is based on a plan that
includes permanent administralive structures and relocatable classrooms. The
permanent capacity of Paim Lake Is 837 students.

During the past three achool years the achool enroliment has ranged from 781 to
1108. Average classroom teacher-pupll ratio is 1:23.

Use of Space

Space was reallocated upon implementation of YRE and In the summer of 1990
thirteen relocatables were removed from the campus. This removal was the effect of both
g\ce implementation of year-round education and the opening of Windy Ridge Elementary

hool.

A covered pavilion buit by parents and faculty members was used for ouiside
activities inciuding physical education during hot weather. Only one class at a time can
occupy the pavilion.

Moembers of the Paim Lake facully. like the Aloma faculty. commentad on the
school environment when 20 percent of students are not present With 80 percent of the
students present. the haliways, playgrounds. and cafeteria are less crowded and noisy.
With fewer clagsses in session at one time. the principal was able to visit classrooms more
easilly and be a guest story reader mora often.

Equipment

Classroom and support area leachers (N =35) were interviewed In February 1991
about equipment for operating school in the YRE calendar. Most reported that the storage
cabinets work well for storing and moving classroom materials if the teacher organizes the
space wall. The only negative comments about the cabinets had to do with the way some
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cabinets would fall open; this problem was subsequently remedied by the manufacturer.
Recommendations from teachers included rolling carts for rovers, who change classroom
after each break, so they could have their reference books all In one location, ready to
use. The media specialist reported that AV equipment is available o all teachers now.

A few lower-grade-level teachers reporied that they reduced the amount of
instructional materials so that teachers could share the same space. The experience
meant that some older. less useful materials were discarded which allowed additional
storage space.

Teachers were again interviewed in April 1992 about equipment necessary for
YRE. For the most part, teachers did not Indicate any new equipment needs. The
suggestion regarding cabinet doors was repeatod here. Two teachers had found that
using rolling art carts w. s easier than using the rofling cabinets. The rolling art cart is
divided into subject areas and also acts as a portable desk. Teachers have begun {0 use
the back side of tho cabinets for bulletin boards.

Cleaning and Maintenarice

The principal at Paim Lake reported no probiems with daily cleaning. but deep
cleaning (e.9.. shampooing rugs, stripping and waxing floors) was cited as a scheduling
problem by the principal. Tixs problem was resolved by the principal for the 1991-82
school year by rescheduling the custodial staff. No maintenance problems were reported,
although the principal expressad concem about Infrequency of lawn mowing in the
summer, Administrators and 'eachers reporied no problems with cleaning and
maintenance in 1991-92,

TYangelo Park Elementary Sch.]

This K-5 school was buill 1. 1964 and is located in the southwest section of Orange
County near the Intersection of 38«0 Lake Road and Kirkman Road. Construction of the
school s based on a plan that includes permanent administrative structures and
relocatable classrooms. The permanent cap for the school is 551 students. Tangelo
Park Elementary Is a Chapter { school.

During the past three years the school enroliment has ranged from 413 o 461
students. The average classroom t9acher-student ratio is 1:19.

Use of Space

in addition $o regular single-track sessions, three valuntary intersession programs
were provided In 1990-91 and 1891-92 adding 30 additional optional school days to each
year. The average dally membership for each intersession is as follows:

Qctober intersession a2
February intersession 302
June intersaesasion 183

In June, fifth graders who are going to middie school the next year are not atiowed
to attend intersesslons as participants.

Tangelo Park doas not have a covered pavilion or other covered area for outdoor
activities during hot weather.
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Equipment

Single-track YRE classroom and support area teachers (N = 35) were imterviewed
during January and February 1991 about the equipment needed to implement YRE.
Teachers generally agreed that equipment was adoquate for implementation of YRE at
Tangelo Park. Most teachers also reported that their classrooms were kept clean and
neat during the regular sessions and following interseasions. There was evidence of
cooperation between intersession teachers and the regular classroom teachers when
sharing rooms. Teachers were intorviewed again In Aprll 1992 and reported that
equipment war adequate and classrooms were clean and orderly dwing and between
regular seasions and intorsessions.

Cieaning and Maintenance

The Tangelo Park Elementary principal and teachers reported no problems with
cleaning or with maintenance due lo year-round education in 1990-91 and 1991-92.

Conclusion

There is evidence from raview of records, site visits. and reports of teachers and
administrators at the three year-round schools. that the environment--Including
management, facilities. equipment, supplies and materials--are adequate for YRE schools.
Teachers reported that rolling art carts had potential for use in YRE schools. Two of the
yoar-round schools benefit from existing covered pavillons for use during the summer.
The multitrack year-round achools benefit from ramps for portables and relocatables so
that storage cabinets can be used as they were intended.

Recommendation

The plan for providing covered pavilions for year-round schools for use in physical
education and other outside group activities should be implemented as soon as feasible.

Priority considoration may be given to providing pavillons to schools with lower fund-
raising ability.

Consideration should also be given to installing ramps on all relocatables in
multitrack year-round schools so rolling cabinets can be used as intended.

2  What are the costs associated with the implementation of YRE?
Finding )
Businegs and Adminigtrative Services

in November 1991 an analysls of costs for year-round schools was presented to
the OCPS Board by the Associate Superintendent of Business and Adminisirative
Services. The analysis, using data from the three pilot YRE schools, indicated that YRE
had the potential for substantial cost avoidance from delaying or avoiding building new
and additional faciliies. Also Indicated was the probabiiity of increasing operating costs
for a imited time. The report cautioned that costs in all schools are Influenced and
controlied more by policy decisions of the school board and administration than by those
factors that are more unconiroflable in nature. Examples of costs Influenced by policy
decislons may be staffing formulas and type of acﬂvﬁles planned during Intersessions
while factors that are more unconftrollable might include the malnenance required for an
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older school, such as a new roof. The full report is available from the OCPS Business
and Administrative Services.

Program Evaluation

A thorough review of literature was completed to locate yearqound education cost
eflactivoness studios. The review yielded few studias that were describad In enough detall
to be replicated. No two cost analyses were alike. Quinlin, George and Emmett (1987)
examined the records of YRE Implementation in California and concluded that “gaining a
clear picture of the cost effects of year-round education Is, at best, a confusing process."
There are a number of reasons for this confusion, but probably the most significant Is the
variation among schools, districts, and statee In keeping accurate cost records.

One useful cost model approach was suggested by Hough, Zykowski, and Dick
(1990) and the first stage of this model is to identify “ingredients.” Ingredients refer to the
resources that are provided to Implement an interve . Hough et al. (1980) had also
noted that no two cost analyses were allke and had concluded that the reason had to do
with use of differont cost ingredients caiculated with different formulas. The authors
suggest ideniifying common cost ingredients for schools. The cost ingredients identified
as significant to the operation of year-round education for multirack and single-rack
schoois Included:

Stant-up costs

Personnel

Transportation

Utilities '
Repair and maintenance of facilities
Rantal of portable or relocatable units
gl_rleErsesslons

Records of cost ingredients are kept by several teams in the OCPS including the
following:

LKL

¢ Elementary Education (e.g.. PREP/PRIME, start up costs)

e Business and Administrative Services (e.g., personnel costs, school internal
accounts, accounting, food services)

¢ Technology and Medlia Services (e.g.. FTE reports, attendance records)

¢ Faclities and Transportation Services (e.g., bus costs, maintenance costs)

¢ Pilot YRE Schools (e.9., school repons)

Start-yp Costs

Records of start-up costs were kept by the Elementary Education Team and
Facilties Service Team (Purchasing). The major start-up costs included special rolling
cabinets, tubbies, fans, and mobile refrigerators for cafeterias.

Teachers in mullirack yearround schools use roliing cabinets for storage when
they are ofi-rack. Cabinets cost $897.00 each. The tolal cost for cabinets for the Aloma
(30 cabinets) and Palm Lake (36 cabinets) schools was $46,002.00.

Another expense related to storage at the multitrack YRE schools was purchase of
tubbles. Students use these containers to pack up the materials from their desks which
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are stored while thay are off frack. Shdeen hundred tubbles were purchased at a cost of
$5.97 each for a total expensge of $98,552.00.

As an accommodation to preparing and serving meals in hot weather, cafeterla
kitchen fans and mobite refrigerators were purchased for each pliot YRE school. The total

m for two fans for each school and one mobile refrigerator for each school was

Total start-up cost for the three pliot schools was $60,534.00.
Pergonnet

Personnel is the largest portion of any school budget with administrators reporting
83-93% of expenditures for salary and benefits of employees. School personnel include
adminlstrators, classroom teachers, cumriculum resource teachers, media specialists,
guidance counselors, teacher aides, clerks, secrelaries. cafeleria nianagers, cafeteria
siaff, and custodial crews. The largest group of personnel Is Instructional, composed of
classroom teachers plus art, music, physical education and special education teachers.

In Per |

Each year the school personnel budget will vary, depending on such factors as the
number of leachers required lo teach the projected student enroliment. teacher salarles,
population of special needs students, and number of teachers who had extended
contracts (.e.. contracts for hours or days worked beyond 198 days.) This variation
makes i difficult to compare one fiscal year to another with any expectation of equity. For
this reason the evaluator used the Cost Accounting Report. a detailed report prepared by
the OCFS as a requirement of the Florida DOE. Program costing has two main elements
including identification of diract program costs and aggregation of those costs by program
plus altribution of indirect costs to programs on an appropriate basis.

This report aiso provides the ratio of students (e.g., unweighted FTE) to
instructional personnel, or student-teacher ratio, for each of the programs offered at each
school in the district. Student-teacher ratios for full and part-ime school programs at the
three schools were examined. Categories Include the following:

K-3 Basic

K-8 Basic

Speech, Language, and Hearing
EMH

SLD

intensive EnglishVESOL K-3
Intensive English/ESOL 4-8
Visually Handicapped

Gifted
Physically Handicapped
Staff, as defined here, includes grade level teachers, as well as speclal education.

Chapter One, physical education, music education, and art education leachers. These
teachers are assigned the professional duty of Instructing students in courses.
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The student teacher ratios reported in 1989-80, 1990-91 and 1981-92 for K-5 Basic
were examined and compared (special education and ESOL are not Included here). Staff
here includes regular classroom teachers, ESOL teachers, art, music and physical
education teachers. The table below presents that information in summary.

Tabie 1
Slaft and FTE Ralio by Basic K-S Programs
Per Pupil Per Pupil
School 198990 199091  CostOift.  1991-92  CostOift
Aloma 19.9:1 18.1:1 9% 201 -11%
Paim Lake 18.3:1 16.4:1 2% 17.8:1 -10%
Tangelo Park * 17.9:1 15.6:1 % 18.5:1 -12%

ark 13 a Cnapler One T,

According lo the Cost Accounting Report data, the student-teacher ratio decreased
at the three year-round schools during 1980-91, the first full year of YRE Implementation.
The decrease in this ratio transiated to a 9% increase in per pupil expenditures. The
second year of YRE implementation, 1991-82, the student-teacher ratio increased which
meant a decrease in per pupil expenditures (i.e.. 10-12%). Tho second year of YAE
implementation closely approximated the YRE planning year, 1988-80. All student-teacher
ratios are well within the range permitted by the Florida DOE. The increase in the student-
teacher ratio parallels that of the district due to the recent budget restrlctions (i.e., district
average of 18.26:1 in 1991 and 19.2:1 In 1992).

Transporiation

it was of interest to determine if there were differences between costs of
ransportation before and after implementation f YRE. Transportation Services. Fiscal
Operations supplied the information about actual transportation expenses for FY 1888-90
and FY 1890-81. These figures indicated that costs were directly related to the number of
buses, number of drivers. cost of maintenance (e.g.. maintenance for older buses may be
more expensive than for new), cost for bus operators (e.g., salary and benefits for more
experienced bus drivers is more expensive than for naw drivers), and cost for extra trips
(e.g.. fleid trips to off-site locations). The transportation costs for Aloma Elementary
increased even though the number of buses dropped from ten to six, and the costs for
Tangelo Park decreased as the number of buses was reduced from nine to five (due to
rezoning). Costs presented in this manner for FY 1980-00 and FY 1990-91 did not reveal
which costs were due to year-round transportation only.

Contrast with Traditional School Year Transportation

A simple conirast can be made between the general transportation requirements
for tre Jitional year schools and year-round schools in the following manner:

e Traditional schools require transportation for 180 school days (i.e., August to
June for 100% of the schools’ students who are bussed)

¢ YRE multitrack schools require transportation for 225 days (l.e.. July to June for
80% of the schools’ student who are bussed)

¢ YRE single-track schools require transportation for 180 days (i.e., July to June
for 100% of the students who are bussed) as well as for 30 days of intersession

FOEVAL128
Rev. 120292 13

2




ag

@@t@

(l.e., 10 days each in October, February, and June for all intersession students
who are bussed)

Since the buses were running more days for thé multitrack schools (i.e.. 225 days
rather than 180 days). there was a 45-day increase in bus trips. or a 25% increase In the
number of trips. The single-track school went from 180 days 10 210 days of school
increasing the number of trips by 17%. Drivers with senlority have the first option to work
oxira days in July and Jun® which means 45 additional workdays at an average of 7 hours
a day at an average cost of $6.52 per hour.

Eieid Trios

Transporiation records of extra trips (l.e., field trips or other special trips) indicated
the following for the three year-round schocls In the table below.

Table 2

Pilot YRE Extra Trip Transportation

School 1989-80 1990-91 1991-92
Aloma 18 (180 days) 30 (225 days) 46 (225 days)
Paim Lake 32 (180 days) 38 (225 days) 55 (225 days)
Tangelo Park 26 (180 days) 23 (210 days) 27 (210 days)

All three pilot schools increased In exira trips from 1990-91 to 1991-92.
Transportation records indicated that there was a districtwide increase in extra frips in
1991-82. Transportation managers had expecied a decrease in exira trips for 1891-82,
reflecting district budget decroases. Transportation managers expressed the opinion that
there may be a trend in funding field trips from individual schoo! fund-raising budgets,
(e.g.. PTA supported fund drives).

Energy Services

It was of interest to determine If the energy services expenditures were changed
after implementation of YRE. Energy services is defined as the various types of energy
used by the district such as natural gas, water, electricity, healing oil. gasoline. and diesel
fuel. Orlando Utilities supplies the electrical service to the YRE schools. Orlando Utilities
personnal report that there was an adjustiment made to ulilties costs in February 1989
when cosis increased by three percent. Western Wasle provides garbage removal and
charges for the number of garbage pick-ups. Any increase could only be determined by

= looking at individual contracts. Waste Management of Orlando reported no rate increases
from 1989 to 1990. Waste Management charges monthly by number of pick-ups for
garbage.

The following energy expendituros were documented by the Bus’tess Services
Team for the three pllot year-round education schoois.
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Telephone $2,421.33 $2,864.08 $2,800.77
Water/Sswage/Garbage $5.077.78 $6.874.00 $8.605.40
Natural Gas $2,060.52 $3,321.10 $3,013.07 .
Electricity $38,632.02 $37.744.32 $36,200.89
TOTAL $46,191.65 $50,604.46 $50,734.13

A total of $4,412.81 more was spent in 1990-91 for energy services than was spent -
in 1989-90 at Aloma Elementary School. Energy services expanditures for 1991-82 were
aimost identical to 1890-91 costs. Aloma had 180 regular school days and 20 summer
school days in 1990-91 and 225 school days in 1990-91 and 1901-82,

The largest increases in energy services after Implementation of YRE were in
water, sewage, garbage and natural gas. Electricity increased siightly which could be
atiributed to the use of air conditioning in the summer months. Water is supplled by the
Chty of Winter Park; rates fo: this utility increased from .5625 to .8125 per gallon from 1989
to 1990. A sprinkler system was added to the Aloma campus during the 1690-91 school

year.

T 4

rvi Expenditures for Paim Lake El Y }
FY 1989-90 FY 1890-91 FY 1991-92

Category (N = 1108) (N = 781) (N = 747)
Telephone $4,064.85 $3,745.31 $3.841.03
Water/Sewage/Garbage $34.602.. $12,694.90 $11.516.81
Electricity $51,462.69 $43,306.68 $43,880.52
TOTAL $90,120.73 $50,809.89 $59,238.41

A total of $30.319.84 less was spent for energy services in 1890-91 than was spent
in 1889-80. Expenses in each category were significanly reducad. Energy services
expenditures for 1981-92 were slightly less than 1980-91 costs. Pain Lake Elementary
had 11 relocatable units moved from the campus during the summer of 1980 due o the
opening of Windy Ridgs and the implementation of YRE. Palm Lake increased school
days from 180 regular and 26 summer school in 1889-90 to 225 school days in 1980-91.
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Table §

Ener n for Tangelo Pa

Telephons $3.736.44 $3,595.74 $3.429.83
Water/Sewage/Garbage $5,731.25 $5,796.40 $6,875.81
Natural Gas $4,683.66 $4,164.51 $5.424.54
Electricity $34,046.01 $37,907.49 $39,508.55
TOTAL $40,077.36 $51,464.14 $55,326.53

A total of $2,386.78 more was spent for energy services in 1990-81 than was spent
in 1988-80 at Tangelo Park Elementary School. The most significant increase was in
elactricity. which could be due o the increased use of air conditioning in the summer
months. Energy services costs increased by $3.862.39 from 16890-91 to 1991-92.
Tangelo Park had 180 regular school days and 20 summer school days in 1989-80 and
210 schoot days in 1890-91 and 1981-82.

The Invoices for energy services are sent to the district finance team. Principals
sce the telephone bill, but do not receive direct monthly charges for
water/sewage/garbage, natural gas. and eleciricity.

Maintenance and Repair

Maintenance and repair records are kept by the facility Fiscal Control
Administrator, Facilty and Transportation Services Deparment. The records are kepl
according to work orders submitted by the school adminisirator. These records were
suppVed to the evaluator for FY 1888-80, FY 1980-91, and FY 1991-92. A review of these
records indicates the work order requests and the expense charged for those requests
did not shange significantly after implementation of YRE.

The major predictors of costs for maintenance and repair is the age and condition
of the schcol. The three pilot year-round schools did not require any major maintenance
or repair veiore implementation of YRE or during the first year of YRE implementation.

Belocatables

Relocatables rafer to the moblle classrooms thal are installed on school campuses
when enroliment goes beyond the school’'s permanent capacity.

The OCPS uses three types of relocatables: rental relocatables supplied from a
vendor, relocatables that sre built by the OCPS, and poriables, built years ago by the
QCPS (these are no longer bullt). Costs of OCPS constructed relocatables range from
$33.000 to $37.000 per unt. The exact amount <depends on the componemts of the
relocatable (e.g., with or without restroom facilities). The OCPS has buikt over 300
relocatables. The OCPS also remts portable classrooms from a vendor in Georgia.
Rentals are leased for 3-year periods snd by contract can cnly be moved and installed by
the leasor. It costs approximately $1,150.00 o move each rental unit. The OCPS spends
over $1 million on rentals each year.
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Each of the three pilot schoois has relocatables. It was of interest to determine the
number of OCPS rental relocatables at each school before and afier implementation of
YRE. Facliity and Transportation Services managers reportad that relocatables were
removed from the pliot schools afier YRE implementation.

Aloma Elementary had oné renial unit and six OCPS relocalables in 1988-80.
During the summer of 1990, two OCPS relocalables were moved from the campus. No
relocatabies were moved during the summer, 1991. (The Aloma campus does have
additional units for such programs as Extended Day and these units were not impacted by
YRE.) A single-wide was removed in 1992, but this unit was not a regular classroom.

All grade-level classrooms at Paim Lake are OCPS relocatable classrooms and
the school has no rental units. During the summer of 19980, 11 relocatable classrooms
were moved off the campus. Duwring the summer of 1991, one OCPS relocatable was
removed from the campus. Four relocatable units were removed in 1992,

Tangelo Park Elementary School had four refocatables in 1986-90. None were
moved from the campus in 1690 and one was moved off the campus in 1891. None were
removad in 1992,

During the first year of YRE implementation the single-rack school offered
intersassion activittes during October 1890, February 1991, and June 1991. The off-site
activiles (for one-half day each day of intersession) for students were located at Loch
Haven arsa centers, including the Givic Theater for Young People, the Oriando Museum
of Art, the Orange County Historical Society, and the Oriando Science Center. Students
were transported by OCPS buses. Teachers from the Civic Theater, Museum of Art,
Historical Muasum, and Science Center taught lessons and directed students in hands-on
enrichment activiies. Teachers from Tangelo Park chaperoned the students and assisied
the off-gite teachars on request.

Intersession costs are obtained by invoice reports. The reports indicated that a
total of $14.850.00 was expended on intersessions during the 1980-91 school year. These
costs were ealiminated in 1991-92 when school personnel implemented their own
intersesslion activilies.

FTE for Intersessions

T:e State of Florida allows that FTE may be collected beyond 180 days. but this
aliowance is limitad to certain programs inciuding PREP. PRIME, and dropout prevention.
There is no cap for the number of days beyond 180 that may be supporied by FTE, but
tharo is a 25-hour cap for the number of hours per weak per child that may be allowed.
Every student participating in the intersessions is considered a PREP or PRIME student.
Students in intersessions (as in summer school) were counted as saming FTE for five
hours a day for two weeks for each Intersession. In 1991, reguiar FTE (l.e., unweighted)
received $3,761.00 in compensation from the State of Florida.

FTE reports were ransmitted according to the schedule of the Florida DOE by
school and program. The Florida DOE reimbursed the OCPS for the Intersession FTE,
but did not report the reimbursement by program or school. Comparison of the totai FTE
count sent to Florida DOE and the responding amount sent to the OCPS has satisfied the
Information System specialists that the reimbursement was accurate. These records are
available from Information Systems.

FOEVAL128
Rav. 121082 17




@y

Conclusions

in November 1981 an analysis of costs for year-round schools was conducted by
the associate superintendent for Business and Administrativa Servicas. The analysis
indicated that YRE had potential for substantial capital outlay cost avoidance, but with the
probabiiity of limited operating cost Increases. The report cautioned that costs in all
schools are influenced and controlied more by policy decisions of the school board and
administration than by those faclors that are more uncontrollable in nature (e.g.. staffing
formulas are somewhat conirollable while maintaining an older facility's roof is not).

Records of school costs were found by this researcher in Faclity Services,

*.giness and Administrative Sesvices, Transportation Services. Elemantary Education

services, and at pilot schoois. There was no one single record of expenses associated
with YRE pilot schools.

The records that were located indicated costs associated with atart-up of YRE were
approximately $60,354 for the three pliot schools for purchase and ingtallation of cafeteria
lan';) (single-track and mublitrack) and roiling cabinets and studenis’ wbbles (multitrack
only).

The Cost Accounting Report, required by the Florida DOE, was used as a standard
measure of per pupil costs since the report provides the ratio of students to teachers for
each of the programs oflerad by the school. when compared fo the 1988-80 school year.
the student-teacher ratio for basic programs decreased at the three pilot sChools during
1990-91, the first year of implementation. This lower student-teacher ratio translated to
approximately a 9% per pupil cost increase. The district had stafied the multitrack YRE
pilot schools at 100% of the anticlpatad enroliment, rather than 80% of the enroliment (i.e.,
80% would be at school at any given time). During 1981-92 the sfudent-leacher ratio
increased. This increase meamt that the pliot schools decreased per pupil costs
(10-12%), which brought the second year of YRE implementation to approximately the
same level as it was prior 10 YRE in 1089-00. The staffing of the mullitrack YRE schools
was determined based on 80% of the anticipated enroliment. Al student-teacher ratios
are well within the range permitted by the Florida DOE.

iniial intersession programs and activities tgurchased from the Loch Haven
sources (0.9., Civic Theater, Historical Museum) for the summer of 1991 totaled $14.850.
These costs have beon eoliminated since the schools began implementing their own
intersessalon activities during the summer of 1992. FTE 1or Intersessions was accepted by
the Florida DOE and the OCPS received compensation for these days of instruction.

Maintenance costs remained constant since thefe were no major repairs or
construction {(e.g., no roof replacements). Food services and transporiation costs rose
siightty due to Increase in number of meals served and number of trips to school. Utllities
costs fluctuated and analysis of energy use Indicated no one reason for utilily cost
Increases or decreases, although the additional school days Influenced inCreases.

The two multitrack pilot schools did not add classroom struciures so there were no
capital outlay costs, An exceptional education suite was buiit at the single-track school in

1991-92 as part of a long-range improvement plan for older schools. The building was not
a resull of YRE needs.

\
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Recommendation

Consideration should be given to requesting that Business and Administrative
Services develop a functional report for principals and other administrators that provides
information about the costs of YAE as well as the adequacy ol funding of FTE
Intersessions from the Florida DOE. A consolidated report for the YRE schools may help
plan for the huture of YRE.

3 Do the required and routine school activities function efficiontly within the
acheduling of the YRE calendar?

Findings

Principals and teachers in the YRE schools were Interviewed about school
activities in the YRE environment. IMerview questions focused on several major topics
with results that are described below.

Pogulation of Tracks

Track selection procedures are one of the most important considerations for a
multitrack year-round school. Review of related literature shows that track selection varies
among YRE schools across the country. Reporis describe 8chool adminisirators
assigning students to tracks without parent Input, making track selection permanent, and
assigning all exceptional education students to the same track. Ili-planned track selection
procedures can have a very negative effect on the whole year-round education concept.

The OCPS administration and the track selaction commitiees at the two muititrack
pilot schools determined that track selection would be based as much as possible on
parent preference. The frack selection commiitees, composaed of parents and teachers.
at the multitrack schools recommended that track selection packets be sent to parents
and that parents indicate track preference. Track packets were distributed for the first
time In January 1980, and priority consideration was given to track preference roquests
that vieie returned on time. The forms were requested of parents K-4 with the exception of
Palim. Lake students who would be enrolled in Windy Ridge during 1980-91.

A review of records in multirack schools shows that tracks are populated evenly.
InRially, one or two tracks may fill up more slowly because of the process involved in
placing students. By about the second week of school the tracks became evenly
populated.

{n addition to the primary factor of parental preference. several cther factors are
considerad when placing students on tracks. including the foliowing:

Court ordered visitation requirements

Siblings enrolled in secondary education (middle or high school)
Siblings enrolled in same school

Balance of gender per class

Balance of race per class

Even distribution of special education students

Total number In each track and each ¢lass

Consideration of all these factors ensures falmess, but sometimes means that one
track may fiill up more quickly than another as parental preference and demographic
makeup of classes is considered. During 1990-91 Aloma Elementary School had five
tracks. providing a choice of five calendars within the school year. Paim Lake Elementary
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also had five tracks, but was able to offer two red tracks since red track was the most
requested track that year. The table that follows demonsirates the results of the 1989-80
Track Preference Forms submitied by parents for the 1990-91 school year.

T
its Track Preference Forms 19680 ai Aloma and P Lake Pr In
Action Aloma Paim Lake
Forms returned 84 o4
First Track Choice Placement 83 21
Second Track Choice Placement 17 08
Third Track Cholce Placement o1 01

Track Preference Forms are also made avaiable for parents who wish to request a
track change. The same factors fisted eariier are considered when parents make the
track change request. Principals noted that track change requests made In spring 1991
seemed to be related to parents’ preference for a certain teacher or related to parents’
preference for a blue or red track i an oider sibliing had k:?raduatad to middle school.
Indications that preference for a certain teacher was a consideration for track selection by
parents appeared when teachers were reassigned and track change requests followed.
Principals explained that, along with track preference, teacher preference is one of the
most important concems to parents. Ovaer 97 percent of the track change requests made
in Spring 1991 were approved with over 80 percent recelving first choice of track
placement. Track change requests made in Spring 1992 were also overwheimingly
approved.

Review of track enroiiment indicates that the track and class enroliments are
balanced. Records of the two schools are presented below in the following table.

Table 7

Track Enroliment At Aloma and Paim Lake Elementary Schools 1880-81

Track Aloma Palm Lake

Bive 142 138

Green 122 110

Yeollow 133 107

Orange 13 109

Red 142 237
red Gacks al Palm Lake

Siudent Transfers

Parents of studenis who transfer into one of the two muiltitrack year-round schools
during the school term also complete track preference forms. Track placement is based
on the same factors listed eariier. In addition, the amount of time the student has already
been in school is considered. The track that ia most similar 1o the amount of time the
student has been enrolied in school is the most likely track placement.
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Teachers reported that students who transferred from cther schools in early fall, or
who had never been in school, had to catch up with thelr YRE peers since YRE students

had spent more time In school. Teachers must work individually with transfer students to
heolp them caich up with thelr classmates,

Grade Lovels With Rovers

Each grade level was given the opportunity to have a volunteer rover. This person
moves to another classroom after each three-week break whila other grade level teachers
use the same classroom. The rover uses the storage cabinets and students use tubbies,
portable stacking deep trays, to store their materials during breaks. During 1980-91
Aloma Elementary had rovers at grades K, one, three, four and five; Palm Lake had
rovars at grades one, three, and four. During 1991-82 Aloma had rovers at all grade
levels and Paim Lake had rovers at grades one through five.

Interviews with teachers at the mwititrack schools indicated that the rover was
highly popular with the other grade level teachers who did not have to move from their
rooms. The stationery teachers appreciated the efforts of the rover and cooperalad in
every way with any request made by the rover (e.g.. for materials 10 be placed in a cerlain
order in classroom cabinets). Tho descriptions of moving from class to class provided by
rovers indicated that their success had much to do with organizational skills. Grade one
through five teachers roported that students had no difficully in moving to different
classrooms. Kindergarten teachers reported some difficulty for students moving to new

classrooms, atthough some feit that the problem occurred only in the beginning of the
year.

Rovers described preparing the classroom with student art work and familiar
bulletin boards 80 that students could adjust to the new room easily. Belore they went off
rack, teachers prepared students for the new room. Teachers of younger studenis

placed a special sign or picture outside the new room 30 that students could easily find
the room.

The Track Change Day was designated as the time when teachers could prepare
materials for the track change. Teachers reporied planning carefully for the track change
day and working as a team to teach students so that the teacher who was moving off-track
could pack and prepare for the break. These activities and the organizational skills of the
rovar engured successful classroom sharing.

Sharina Classrooms

Rovers, grade level teachers without rovers, and single-track and intersession
teachers share classrooms. (n a multitrack school, without a rover, typically five teachers
use four classrooms, which means oach teacher moves about three times during the
school year. interviews with leachers who share rooms and CRTs at multitrack schools
indicated that organization and communication are the keys to efficient Classroom use.
The teachers developed a "Track Change Checkilst" that listed all the necessary hems
for sharing rooms. The outgoing and the Incoming teachers share the form and testify that
R ensures smooth transition from classroom to break to classroom. Teachers at the
single-track school aiso shared those classrooms used during intersessions. The regular
classroom teachers and Intersessions teachers reported that there was cooperstion in
sharing the rooms and reported no problems.
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Report Cards

Teachers reported that report cards were completed on time. Single-rack
teachers and many multitrack teachers found preparing the repost cards was easier when
a workday was scheduled prior to the due date for the reports. The program speciailst for
YRE reported that workdays have been placed on the calendar to accommodate
teachers' needs for time to prepare report cards.

Substitites

Qualifiod substitutes were avallable for the year-round school, On a number of
occasions. YRE teachers who were off track served as substitutes for their colleagues.

Physical Education and Outdoor Activities

Physical education activities during summer weather were a concern voiced by
physical education teachers prior to year-round education implementation. Ouring 1890-
21 Aloma Elementary School faculty, volunieers, and partners bullt a coverad pavilion for
physical education classes.

Paim Lake Elementary buiit a covered pavilion during the 1989-90 school year.
The pavillon is valuable, but it can only be used for one class out of the three that have
physical education at the same time.

There Is no covered pavilion at Tangelo Park Elementary as of Ociober 1992.
ETE Repors

The reporting of Full-ime Equivalent (FTE) enroliment Is essential to school
operations. FTE forms the basis for funding supplied from the Florida DOE to the schools.
The number of FTE determines a school's budget. FTE la defined according to the

Florida School Laws Chaptera 228-248 Florida Statutes 1880 Edition. Chapter 238, page
239 as follows:

"A “fulltime equivalent student” in each program of the district is
defined in terms of full-ime students and part-time studants as follows:

A "full-time student” is one student on the membership roll of one
school program or a combination of school programs listed in s.
236.081(1)(c) for the school ysar or the equivalent for;

1. Instruction In a standard school, comprising not less than 900 net
hours for a student in or at the grade level 4 through 12 and adult, or not
less than 720 net hours for a student in or at the grade level of kindergarien
through grade 3 ........ "

Funding for OCPS programs supplied by the State of Florida is based on the
number of FTE generated by dislrict schools. There was concern prior to the
implementation of YRE about the exact schedule for reporting FTE In a school on a year-
round calendar. The Florida DOE responded to the chanpe in calendar by creating new
policies that allowed for the daila to be reported In a more flexible manner.

Principals reported no difficulty in completing the FTE reports according to the new
guidelinea. There was some confusion as to how FTE would be reported for

intersessions. but guidelines and reporting procedures were clarified during the 1991-92
school year.
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Ditions Volunteers and Parent ParticiDation

Teaohers were asked if thero had been any change in the participation of
volunteers and parenls after the implementation of YRE. Teachers reported no decrease
in participation by voluntsers and parents. Tangelo Park teachers reported that parents
volunteered to help with field trips and were supporiive of the inlersessions. The Tangelo

Park Elementary PTA president reported increased parent participation during 1990-91.
which stabilized during 1991-92.

Iransportation

The Transportation Department transports students to the year-round school
according to the 60/15 calendar as well as the intersession schedules. School
administrators and teachers reported no difficulty as students were transported according
to the five-track year-round calencar. Transportation administrators. routing specialists,
and bus drivers reported that the year round calendar was easy to follow. The only
difficulties encountered had to do with the intersession transportation of studenis during
1900-91 and these problems were solved by joint planning and communication the
following year.

School Events

During 1991 fifth-grade teachers at the mutllitrack schools expressed concern about
the difficulty of having all fith graders on campus at the same time for graduation and
other special fifth-grade days. This concern was not voiced In 1992 teacher Interviews.

Other events, such as Bobcat Day and holiday parties, are planned so that children
can attend an equal number of events. For example, if children miss the Halloween party,
they will not miss the next holiday party. Teachers and principals reported that scheduling
events carefully the year before YRE Implementation ensured aqual participation in social
avonts,

Conclusions

Based on review of records, interviews with instructional personnel. support
personnel, and adminisirators, there ls avidence that the required and routine school
activities function efficlently within the YRE calendar.

Tracks appear o be evenly populated at the multirack schools. In 1980-91, the
majority of parents (80-91%) recelved first choice of track placement. In subsaquent
years, parenta were provided with Track Change Requesis if they needed to change to
ancther schedule. The vast majority of these requests were honored. When students
transfer into YRE schools, they are assigned to the track with the schedule that best sults
transfer of learning. Students who transfer in the fali from a traditional calendar often need
one-on-one assistance 10 catch up with their peers. Teachers in grade levels with rovers
ssom o approciate the rover. Rovers are teachers who move with their classes 1o the
rooms vacated for three weeks when other teachers are on break. Rovers who are well
organized seem 1o be the most successtul. Students seem to adjust to roving with no
learning or behavior problems.

Simple contracts sefting forth details of classroom agreements are useful In
helping teachers share rooms. Report cards are completed on time. Quallfied
substitutes, sometimes even YRE teachers who are off track, are available during the
entire year. Physicai education activities are modified for hot weather and, when a school
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has a pavillr classes can be heid out of doors. FTE is reported according to the Florida
DOE requin  nis.

There Is evidence that participation of ADDitions volunteers and parems is not
negatively sffected by YRE at the muttirack schools. ADDitions voiunieers and parent
involvement appear to have increased at the single-track YRE school. Transportation for
students at thre YRE schools for the 80/15 calendar was not cited as a problem. School
events are scheduled In advance, and parents are informed through school newsletters.
The only concern that teachers expressed related to school events had to do with the
difficulty in scheduling all of one grade level at school at the same time (e.9., fifth-grade
recognition, 1891).

Recommendations

Consideration should be given to recording the various activiles and processes
that have proven successful in ensuring that school activities function efficlently in the YRE
calendar at the pllot schools. This might take the form of a YRE school management
handbook or videotape. The experiences of teachers and principals at the three piiot
schools should be used to benefit the future implementation of YRE.

4. egsg?ﬂumanee rates for students and teachers change after implementation of

it was of interest to determine if the attendance rates of students and teachers
changed after implementation of the 60:15 caiendar. Attendance rales were calculated for
students and teachers by school for 1989-90, prior to implementation of YRE, and 1990-
91, after the first year of YRE implementation.

Findings

Teacher.

The attendance for instructional faculty, described as percent absent. are displayed
in Table 8. The tolal time worked and fotat sick teave used per year was used to
determine the percent absent. These records were supplied by Information Systems.

Sehool 1889-90 1990-91 1991-92
Aloma 3.75 4.79 3.24
Palm Lake 3.24 378 7o
Tangeio Park 265 284 4.02
Average of Tiwee Schools 3.24 3.85 3.88
District Average 325 3.50 3.77

The rate of absence at Aloma, Palm Lake and Tangelo Park increased from
1980-90 to 1900-91, as did the district average.

The rate of absence at Aloma Elementary Schooi for 1990-91 was partialiy due to
several special circumstances including one transfer out of siate. two teachers on
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maternity leave and one teacher who was terminally Ill. If these four special cases are
deleted. the Aloma percent absent of instruction faculty would become 3.53.

These records indicate that the percent absent increased slightly at the three YRE
schools and the district between 1989-80 and 1990-81.

Students

Average daily attendance for students is calculated based on two full-time
equivalent (FTE) periods that occur in October and February of each year. The average
daily attendance for students at the three pilot . chools before and after iImplementation of
YRE is presonted in Table .

Table 8

A Daily Attendance at Al Palm and Tangelo Park El n
Schools and OCPS District Average
School 1989-80 1990-91 1991-92
Aloma 04.5 04.4 95.1
Paim Lake 5.5 08.5 96.1
Tangelo Park 95.5 9486 94.1
Average of Three Schools 95.2 95.2 95.6
District Average Elamentary Schools 946 04.9 95.0

These records indicate that the average daily attondance at the three YRE schools
wag higher than the district average. These records also show that the average daily
attendance dropped slightly at Aloma and Tangelo while Paim Lake showed a slight
incroase in average dally attendance. Records for average daily atiendance for all
achools are maintained by Information Systems.

Conclusion

Based on the attendance records of the three pilot schools, there are no
indications that attendance of students or teachers changes significantly after
implementation of the YRE calendar.

Recommendation
None.

5 Does student achievement change when YRE is implemented?

Bnding~

it was important to determine i student achievement scores changed or were
maintained after the implementation of YRE. Normal expectations are for student
achievement scores 10 remain constant. Testing experts recommend collecting
standardized test scores for at least three years before looking for trends in achievement.

The OCPS Test Adoption Committee’s recommendation that the districi change
from the CTBS norm-referenced test to the Stanford Achievement Test Eighth Edition
(SAT--8) was accepted in 1990. All three YRE pilot schools agreed to be part of the pllot.
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or equating, study when the district converted from the CTBS 10 the Stanford. This exira
work on the part of tha school facully meant that Stanford acores from 1980 could be
compared 1o Stanford scores in 1891 (rather than CTBS to Stanford).

District testing procedures adopted in summer 1980 nciuded that only second and
fourth grade students should be tested annually on the ¢ anford norm-referenced test.
The principals and faculty of the pilot schools volunteered (o test students in grades two
through five 10 provide data for the pilot implementation and program evaluation of YRE.

The OCPS-selected norm-referenced test. the SAT--8 was adminisiered at grades
two through five at the three year-round pilot schools In spring 1990. Tho SAT--8 was
again administered at the three ysar-round education schools spring 1881 and spring

1992. This process allowed for one bassline year of scores plus two subsequent years of
achievement scores.

The three tables that follow present the cross sectional data analysis results on the
SAT--8 at the three pilot schools, spring 1900, 1991, and 1992. The tables indicale mean
percentiles for students tested in 1900, 1991, and 1892 by grade level. Students tested in
1891 are a different group than those tested in 1990.

Table 10
Cross Sectional Data on the Stanford Achievement Test--8. Alona Elemeniary School.

" Reading Comprehension Total Math
Grade
20
2 57
3 52
4 51
5 55
Table 11
ros { Data on the Stanfor hi Tost--8, Palm l.
Reading Comprehension Totat Math
Grade
90 81 a2 80 81 82
2 583 43 44 51 66 84
3 6o 83 53 74 83 65
4 57 67 58 58 89 56
] 58 58 a9 84 85 60
FOEVAL128
Rev 120292 28

w
C:




91

Cross seoclional data analysis is particularly helpful f a new program has been
implemenied at a certain grade level (e.9.. a math manipulative program for second
grade). Cross sectional analysis does not controi for mobliity. As the tables above
illustrate, generally student achlevement scores for Reading Comprehension and Total
Math Subtests did not fall from 1990 to 1991 on the Stanford Achievement Test (i.e., most
change scores wese positive). Achisvement scores for the same subtests generally fell
betwoeen 1991 and 1992 {(e.g.. most change scores were negativa). Scores for 1990 and
1992 were ofien similar.

Tables 13-15 present the longitudinal cohort data analysis results on the SAT--8 at
the three pllot schools. spring 1990, 1991. and 1992. The tables Indicate mean
percentiles and change scores for students tested in YRE schools in 1990, 1891 and
1992. The scores displayed are only from those students enrolled In 1989-80. 1990-91,

and 19?1-92 at the pilot YRE schools (i.e.. longltudinal analysis controis for student
mobliity).

Table 13
Longitudinal Cohort Data Analysis on the SAT--8, Aloma Elem chool
Reading Comprehension Total Math
Grade
90 o1 a2 80 21 92
5-3—4 80 T 63 58 59 70
3-4-5 58 71 80 B85 a3 57
Table 14
itudinal SAT--8, Paim Lake Elemen School
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Reading Comprehension Total Math
Grade
80 o1 02 80 o1 02
234 56 65 65 53 67 62
3-4-5 63 68 63 74 70 64
Table 1
inal Data i the SAT--8, Tangelo Park Elementary
Reading Comprehension Total Math
91 92
43 53
7 24

These figures indicate that students who had been enrolled at the pilot schoois for
three years had positive change scores on the SAT--8 Reading Comprehension and Totai
Mat subtests botween 1690 and 1981. Test resulls also indicate that. for the most part.
there were negative change scores between 1991 and 1992. Comparison of 1890 and
1992 subtest scores indicate some similarity.

The table that follows displays the average scores on the SAT--8 for the three pilot
YRE schools for three years and for the district for two years.

Table 16

Seclional Data on SAT--8, Comparigon PS 3-Year-Ro Schools {(gr

. i nd 4)

Reading Comprehension Total Math
Grade lyre | yRe.]| o* | YRe| o fyre [ YRe| o [yRe | b
20 81 21 02 a2 80 81 o1 82 82
o —
2 52 47 35 42 36 51 60 5 53 46
3 52 568 - 50 - 62 59 - 56 -
4 52 58 43 50 44 85 58 48 53 48
5 81 57 - 50 - 53 59 - 49 -
*0D = District

This table Indicates that the average mean percentiles on the SAT--8 for the three
pilot YRE schools were consistently higher than the district average in Reading
Comprehension and Total Math subtesls at grades two and four in 1991 and 1992, The
pliot year was 1990, so district SAT--8 scores are not avallabie for that year. The district
tests grades two and four, so grade three and five are not availabie for comparison.
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it may be useful to note the second nrade student achievement scores of McCoy
E‘amentary School. This schoof voluntes. .d to participate in the OCPS pliot, or equating
stu y, of the Stanford in spring 1990 with tasling only at those grade levais allowed by the
OCPS testing procedures. McCoy second grade scores (the only grade level that had
scores for both years) from 1880 to 1991 showed a positive median score change of 12
ovthe Reading prehension Subtest and a positive median score cha of 21 on the
Total Math Subtest. These scores, although not reported In mean percentiles as the YRE
school scores were, may indicate that positive change on the Stanford at the YRE schools
may not be unusual.

Tangelo Park Elementary School faculty piloted curriculum for the on-site

and determined that altemative assesament would be a practical approach

to measuring student growth during Intersessions. Plans are being made to develop and
pilot tast alternative assessments for selected intersession lessons.

Conclusions

ikt was important to determine i student achievement scores chanpged or were
maintained after the implementation of YRE. Testing experts had recommended that
standardized test scores be collected for at least three years before looking for trends In
achlevement. The Stanford Achievement Test--8 was administered to grades two through
five during April and May of 1990 at the Swee pilot schools. The fest was again
administered to thess grades in spring of 1991 and 1982. Cross sectional analysis of the
scores on subtests revealed positive change from 1980 to 1991 and negative change from
1991 to 1992. Longitudinal cohort analysis reveated the total --hange on the subtests was
positive from 1990 to 1991 and negative from 1891 to 1982. Comparison of 1992 scores
indicated similarity with 1980 baseline scores. Comparison of the average YRE schools’
scoras with the district average scores iruncated that the YRE average scores were
significantly higher than the district average scores on all sublests of the SAT--8 in 1891
and 1992 at grades two and four (the only grades testad districtwide).

The results of two years of achievement scores following the baseline year did not
Indicate a frend in achievement,

it is impossible to factor out all the instructional variables to isolate exacty how
much effect implementation of YRE had on the test scores. Aggregate achievement data
for schools tell fittte about the effect of educational changes on individual chiidren.
Reports from other districts that have implemented YRE Indicate that the most likely
students 0 benefit from the single-track YRE are Chapter |, ESE. and atisk siudents.
The intersession curriculum has been rigorously implemented for one year, and the
single-track faculty report thet they wish to use this experience o develop allemative
assesamemnt procedures.

Recommendations

Consideration should be given to continuing to monitor YRE pilot school student
achievement to provide a third year of data. In addition, consideration should be given to
expanding the use of afternative assessment at the single-track YRE pilot school,
especiaily with Chapter 1. ESE and at-risk students.
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This question is answered by describing the curriculum adaptations for the 80/15
calendar and the curriculum developed for the intersessions.

Findings
Adaptations for the 60/15 Galendar

The existing K-5 curriculum was specially adapted for the new 80/15 calendar by
teachers at the three pilot schools. Each schoot had a curriculum commiitee composed
of one parent, ning teachers, and one school-based liaison. The committee and the grade
level teachers reviewed the curriculum and planned a series of th'es-week units during

the 1889-90 school year, Planning the units In three week bipcks meant that students did
not leave for break in the middie of a lessaon. activity, or unit

Teachers at the three pilot schools were interviewed about their experiences with
the revised curriculum. Every teacher at Tangelo Park was interviewed (N = 38) and every
teacher ontrack at Aloma (N=30) and Paim Lake (N=35) was interviewed. Several
statements that seemed to be commeon to most teachers are described here:

1. The delivery and pacing of lessons and units had improved due to carafully
planning the curriculum in three-week blocks. Teachers found that they kept on

schedule and that the pacing of curriculum had improved with the YRE
schedule.

2. The efficiency of the three-week units was credited to the planning done during
the 1989-90 school year. Teachers found that the units were well developed
and that they did not have to go back and revise materials. Many teachers
expressed pride in the efficiency of the planning process.

3. Some grade-level teams developed plans for materials and student centers so
that each classroom had adequate resources to support the curriculum. This
meant that each classrcom had common learning centers,

4. Regular education students (i.e., not exceptional education or gified students)
have had no difficulty responding to the preasentation of the curriculum in three-
week blocks.

5. Physical education teachers adapted lesson plans to make them suitable for
the hot summer months.

8. Special education teachers and teachers of gifted students adjusted curriculum
during the year to maet the special needs of their students.

Cu I n |

The curriculum for intersessions was developed by teachers at Tangelo Park
Elementary School, the district program specialist for YRE, the early childhood program
speciallst and district resource teachers, the science program specialist and resource
teacher. Lesson plans were developed for the on-site intersession classes. Tha ofl-site
lesson plans were the responsibility of the teachers at Loch Haven Center and Mead
QGardens. Students attended activities at the Orlando Science Cenier. Orange County
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Historical Museum, Orlando Museum of Arl, and the Civic Theatsr in 1890-91. The major
goal of the intersession was to provide enrichment curriculum and experiences.
Curriculum for on-site intersessions included such topics as arts and crafts, computers,
creative dramalics, video productions, and cooking through iterature. The theme of the
regular PREP and PRIME sessions was the American Adventure, the theme of which was
states and their characteristics. Students “traveied” to the siates and while learning about
the state, practiced math, reading, and creative thinking.

The curriculum developed for the intersessions was field tested during the first
intersession in October 1890, Duwing Decomber 1980, Tangelo Park teachers met with
the program specialist for YRE and the program specialist for early chiidhood education
who made recommendations for change. Recommendations included that the curriculum
be made avallable early so teachers could begin preparing for teaching and that the
curriculum contain more academic emphasis. Teachers also rscommended that YRE
teachers take a larger responsibllity in curriculum development. The recommendations
were accepted, and the revised curriculum was Implemented in February 1991.

The ovaluater imerviewed Instructional personnel during January and February
1991. Teachers reported that they could determine that students had increased
knowledge after intersessions. Studenis demonstrawed ransfer of leaming from the
intarsession classes to the regular classes (8.9.. volunteering Idormation to the teacher
from the American Experlence classes). Teachers had limiied knowledge of the
curriculum scope, since teachers who did not teach Intersessions had not been provided
with copies of the curriculum. Teachers who did teach intersassions generally had seen
only their portion of the curriculum lesson plans. The principal and CAT reported that the
lack of information about curriculum objectives and content made i difficult for teachers 1o
link the regular curriculum to the intersassion curriculum.

Conclusions

Teachors reported that they successfully made curriculum adaptations for the
60/15 calendar. Students are able to keep up with the pace of the curriculum and teachers
report that their lesson pace has improved. Teachers credit the planning and organization
accomplished during 1989-90 as reasons for the curriculum success.

Curriculum for Intersessions has been field tested and modified. Teachers
continue to request active paricipation in the Intersession curriculum deve'opment
process to custom-design activilies and skill davelopment for individual schools.

Recommendation

Conslideration should be given 10 encouraging grade-level teachers to maich the
intersession and 80/15 curriculum objectives, content, and outcomes to enhance lesson
development. Consideration should be given to continuing to include teachers In the
intersession curriculum development process.

7. Do instructional methods change sfter implementation of YRE?
Findings

As part of the siructured interviews conducted during January - February 1981 and
1962, all teachers on rack were asked ¥ they had changed any instructionat methods.

Teachers reported that they aid not change their Instructionai methods after
implementation of year-round educalion,
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Teachers weare also asked H they reviewsd less after a three-week break
compared to the amount of time they reviewed after a 10-week summer break. The vast
molruy r:\:l the classroom teachers interviewed, grades 1-5, reported that they spent less

n aw,

Third-grade teachers reported that after a five-week break (i.e., Orange frack,
December-January) multipiication tables must be reviewed more than other subjects.
Third-grade teachers said this was not a problem when there were three-week breaks.

One group of kindergarten teachers reported that they had to adjust teaching skilis
somewhat during the first month of school in July because of the lower maturation leve! ol
the students. A group of first-grade teachers also reported that a few of the students were
particularly immature in the first six weeks of school. In the traditional school calendar,
these students would be starting school about one month later, In August.

First-grade teachers reported that they must tutor transfer students that arrive in
August or September because these students are behind as compared to YRE students
who began school in July. The remediation I$ usually conducted one-on-one with a
teacher or an aide tutoring students.

Eighty percent of the classroom teachers interviewed reported that students and
teachers came back from breaks refreshed and ready to return to learning. Over half the
classroom teachers reported that the curriculum planning they had accomplished during
the 1880-80 school year had helped their teaching go smoothiy. These teachers
expressed that the planning had enhanced their teaching and pacing ol material.

Conclusion

Teachers report that they have not changed thelr Instructional methods attor
implementation of year-round education. The majority of classroom teachers of grades
one to five report that they spend less time reviewing after a three-week break than they
did after the regular ten-week summer break. Students who Wransfer into a YRE school
during August and September must receive special assistance to catch up to the
academic progress level of their YRE peers.

Recommendation

None.
8 Does student conduct change in YRE?
Bindings

Student conduct was not cited as a problem at any of the three pilot schools.
Teachers in the three year-round schools ware interviewed about student conduct in their
classrooms. No ieacher intarviewed reported that YRE had an impact on discipline.
Teachers noted the many variabies related to studemt conduct and the difficuity in making

comparisons between completaly different classes of students (e.g., the class enrolimenta
of 1989-90 compared with those of 1890-81).

Multitrack principals, CRTs, and teachers reported that there were fewer discipline
referrals reiated to going to and from the buses. Teachers reported that there was less
confusion In the hallways because there were fewer students in thoe common areas.
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Teachers also reported that the nolse levei In the cafeterias during lunchiime was lower
and that there was less confusion as students went through the lunch lines.

Student conduct logs are kept by schools according to disciplinary referrals. This
log records student misbehavior, but not the number of students who recelved satisfactory
conduct grades. Comparison of the logs does not mean comparison of the same
students. The logs for the three pliot schools are displayed in the following tables.

Table 17
ipline r Ele

Action 1989-00 1990-91 1991-62
Administrative Conference 47 K] B84
Parent Contact 07 18 00
in-School Suspension 04 03 04
Work Detalit 02 16 08
Time Qut 08 07 09
Total Referrals 86 75 113

According to the discipline log there was an Increase in reforrals of approximately nine
percent between 19898-00 and 1880-91 at Aloma. There was an increase of approximately
67 percent between 1980-81 and 1891-82. Interviews with grade level teachers did not
reveal awareness of this increase. School administrators found that discipline referral
records indicated the majority of referrals came from two teachers and some referrals
came from bus drivers. This increase was not due to year-round education.

Jable 18

Discipline Log for Palm Lake Elementary School for 1988-90 and 1980-91

Action 1089-80 1990-91 1891-82
in-Schoot Suspension 07 12 18
Out-of-School Suspension 03 08 10
Bus Suspension 16 07 o
Expulsion 0 0 0
Total Referrals 26 27 26

According to the discipline log, discipline referrals at Paim Lake Elementary are stable
from year to year.
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Table 19

Discipline Log for Tangelo Park Elementary School

Action 1888-80 1890-91 1091-92
In-School Suspension 27 14 0
Out-of-School Suspension 24 18 18
Bus Suspension 0 0 1
Corporal Punishment 17 0 0
Expulsion 0 0 0
Behavior Contract (Initiated 1991-82) 0 0 8
Total Referrals ] 32 25

According to the discipline log, there was a ftotal of 36 fewer discipline referrals, a
decrease of 53 percent. Corporal punishment was deleted as a discipline option as of
1980-91 at Tangelo Park. Discipline referrals further decreased in 1991-92.

Conclusion

Student conduct and discipline was not cited as a problem in the three year-round
schools before or after implementation of YRE. Individual classroom teachers reported
no change In student conduct due to year-round education. There seemed lo be more
order and less noise In hailways. in the cafetaria, and on the playground in the muliitrack
schoois. A review of discipline logs from the pliot schools over a three-year period shows
fluctuation in discipline referrals. Administrators and teachers atiribute the fluctuation to
individual school programs or procedures (e.g.. dropping corporal punishment).

Recommendation
None.

9 What are the attitudes of students before and after implementation of year-
round aducation?

Fourth-grade students in the YRE schools were surveyed prior to the
impiementation of year-round education, in June 1980. Fourth and fifth-grade students
were surveyed after YRE implementation, in June 1991 and 1882. Survey items were
developed for multitrack and single-track studems. The locus of the survey was to
determine student attitudes toward school and YRE. The surveys are presented in
Appendix D of this report. Instructional personnel were also interviewed about the
attitudes of students after YRE impiementation. The table below describes the results of
survey items that asked student opinions about school.
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at the Three Pilot Schools. Resuls are Reported in Percentages: E—
ALOMA PALM LAKE TANGELO PARK

SURVEY
ITEMS 2000 9091 9192 | 8960 9001 9192 | 8000 9001 9182
(N=78) (N=100) (N= 93) [(N=155) (N=132) N=108) | (N=44) (M=45) (N=55)
1. How would you
describe your
attitude toward
YRE school?
Happy 12 33 “ 30 3 38 18 ] 53
So-80 56 48 47 48 $0 S0 i 58 a8
Unhappy 2 19 8 20 17 12 7 L) L]
2. Are you looking
forward to coming
to school next
yom?
Yos 60 a8 87 78 88 B4 red 84 80
No 33 12 13 23 14 14 2 kX 20

it appears that students surveyed at the three pilot schools are happier about YRE
after actual experionce with YRE. Student wnhappinoss with YRE decreasod after
implementation at the two smultitrack schools. It should be noted that principals and
teachers roported that students liked the term “so-80" and it is possible that sudents may
have chosen this response because they were attractad 1o the novel word. S0-80 was
meant to represent the word “neutral.” Students at the YRE schools seemed to look
forward to coming to school more after actually experiencing YRE

Teachers at mullitrack and single-rack pilot schools reported that the students
returned from Intersessions or breaks appearing refreshed and ready to learn. No
teachers reported that students had complained to them about the YRE calendar.

Students were also asked about their prelerence for vacations and if they could
participate in extracurricular activitios on the YRE calendar. The table below presents
student responses.
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59 0091 0152
(N=78) (N=100) N=93) |(N=156) (N=152) (N=108)

68-50 01 992

TANGELO PARK

90 90-91

9192

(No4d) (N=48) (N=85)

| like them
the same

| don't know

2. Do you think did
yoar-round school
allow you the time
to do the things
you like outside of
school (like clubs,
sports)?

Yos
No

Dont know

15

13

12

a5
35

¥

27

n
28

51
17

14

16

52
20
14

17

1

74
26

A

14

50
1"
27

76
22
2

NA
NA
NA

Student preferences for vacations seems lo indicate no clear majority opinion. At
Aloma and Paim Lake students indicated a decrease in preference for the regular
summer vacation. Tangelo students indicated a slight increass in preference for the
regular summer vacation. This increase could be related to the fact that the majority of
of students at all three pliot

Tangelo students attended the intersessions. The majority
schoois indicated that they could do the things they liked to do outside of school.

Students at Tangelo Park Elementary School were asked about intersessions.
Table 22 presents the results of those items.
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Survey ltems 1989-90 1800-81 1991-92
1. Wil youw/did you attend intersessions?

Yes 22 7 72

No 23 23 27

Don't Know 52 -- --
2. Did you enjoy intersessions?

Yes N/A 72 86

No N/A 19 14

There was an increase in the students who said they planned on coming to
intersessions and those students who actually attended the intersessions. The
percentage of students indicating that they did not plan to attend intersessions was similar
o the actual percentage who reported that they did not attend. The majority of fourth- and
fillh-gkr;de studlents who attended the infersessions indicated that they enjoyed the
sessions.

Conolusion

Student survey resulls, and the reports of teachers, indicate the majority of fourth-
grade YRE students at the pllot schools seem to have adjusted positively to the new
calendar. Student opinions about vacations indicate no clear majority opinion for the
traditional summer vacation or the YRE shorter, but more frequent broaks. The majority of
students indicated they were able to do outside activities on the YRE calendar. The
fourth- and fifth-grade students who attended intersessions indicated they enjoyed the
oplional schools days.

Recommendation
Nonea.
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10. What are the perceptions and attitudes of paremts before and after
implementation of YRE?

Endings

Parents of students .1 the three YRE pilot schools were surveyed regarding thek
perceptions and aflitudes toward YRE prior to implementation in June 1980. Parents were
surveyed again in June 1991 and June 1982, Survey items were developed for parents
with children in multitrack and single-track YRE schools. Parent surveys may be found in
Appendix E of this report.

Track Satis‘action
Parents at the mullitra chools, Aloma and Palm Lake, were asked if they were

satisfied with their track (i.e.. L..a, green, yellow, orange, or red) before and after YRE
implementation. Their responges are presented in the Table below.

Tabie 23
Re: of Su item I Track Satisfaction Presented in Percentages
ALOMA PALM LAKE
SURVEY
TEMS 8990 9091 9142 | 8950 w91 9192

(N=253) (N=279) (N=264) | (N=312) (N=307) (N=3227)

1. Satisfied with track?

Yes 76 80 85 a5 70 80
No 10 12 10 17 10 14
No opinion 12 8 5 15 10 5

it appears that parents at Aloma who responded to the survey showed a slight
annual increase in track satisfaction after implementation of YRE. Parents at Paim Lake
showed an annual increase In track satisiaction ater YRE implementation and a small
decrease in the percentage of parents dissatistied with their track. Overall, the majority ot
parents were satisfied with their track assignments.

Track Preferonce Forms were sent out in January to parents who wanted to
change to another track for the next school year. Thirty Track Prelerence Forms were
compieted at Paim Lake and 32 were completed at Aloma Elementary School In 1991.
The majority of parents requesting a change at Palm Lake had a child moving into middie
school and a child In the elementary school. This meant that the red or blue track was
preferred since these most closely resemble the raditional school calendar. At Aloma R
appeared that the majority of track change requests had to do with requesting a specific
tsgaeczher. The vast majority of track requests were approved at both schools in 1981 and
1992,

Child Care

Parents at all YRE pilot schools were asked about making child care arrangements
before snd after implemeniation of YRE. Parents were asked to compare making child
care arrangements on the YRE calendar with the traditional calendar. They were also
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askew ‘0 indicate thelr primary source of child care (1990 and 1981 only). The following
table presents the resuits of thoss items.

Table 24
Results of Two Survey ltems Reflecting gnllM_Qg._quﬁﬁmnlad in Pgrcenlages
ALOMA PALM LAKE TANGELO PARK
SURVE!
ITEMS 8990 9091 0182 { 8390 9091 9192 | 8900 9091 9182
(N=2r3) (N=279) {N=264) (N=312) (N=30T) (N=327)| (N=84) (N=254) (N=181)
1. Compared with the
traditional calendar,
making child care
arrangements on the
YRE calendar iswas
Easior 2 10 8 4 4 8 ] 18 23
About the same 12 28 28 15 <] 2 2 20 25
More difficult “ ] 28 43 k7 28 3z 18 13
{ don't know 16 - - 7 -— - 14 4 4
I don‘t use child
care 24 27 28 30 2 28 18 28 30
2. Primary source of
child care (1880-81)
Private daycare 9 ] -} 10 10 5
Al-day extended
day 2 26 ] 19 5 )
YMCA 1 0 4 3 kX ] 1]
Family members 26 il 24 24 13 k)
Frienda:neighbors 8 8 10 1" 24 13
None requirad 27 28 » 24 15 21

"When columns do not add up to 100% it is because respondents did not answer rtems.

it appears from this data that parents find that arranging child care on the YRE
calondar is not as difficul as anticipated prior to YRE implementation. A significant
parcentage of parents in 1882 (28-30%) indicated they did not use child care. Major
sources of daycare included family members, YMCA, and Extended Day.

During the 1989-90 planning year a number of parents expressed concemn about
the availabilty of quality child care. Aloma Elementary paronts particularly wanted their
own Exiended Day Program lo be further extended during the YRE breaks (i.e., the 15
daye between sessions). As a result of those concerns, district officials spproved offering
the Extended Day program not only before and after reguiar daily school sessions. but
also during the days of each track break. Since the program was offered at Aloma,
officlals decided t0 also offer the program at Palm Lake. As a resufl, enroliments were
recorded for the Extended Day Program dwring the three-week breaks, 1990-91 and are
displayed in the table that follows,
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Three-Week Breaks Track Break  ,ona  paim Lake

Color
723 - 810 Red 10 Not offered
813 - &/ Orange 20 12
714 - 721 Yollow 15 8
7/24 - 810 Green 24 ]
106415 - 118 Blue 20 9
177 - 1130 Red 22 21
123 - 12721 Orange 13 1"
17 -1r24 Yellow 17 9
1728 - 215 Grean 25 8
219 - 38 Blue 26 13
N1 -328 Red 16 21"
41 - 419 Orange 15 10
422 .8517 Yellow 135 10
520 - &7 Green 28 6
810 - 6:28 Blue 18 9

* Paim Leke had two red tracks in 1980-91.

The 1991 enroliment in the Extended Day Program was consistently higher at
Aloma than at Paim Lake Elementary while 25 percent of the parents ai Aioma and 34
%rcent of the parents at Paim Lake maintained that child care was more difficult on the

E calendar than on the traditional calendar. In 1982, 28 fereent of the parents at
Aloma and 29 percent of the parents at Paim Lake found arrang :3 child care on the YRE
calendar was about the same as arranging chiid care on the traditional calendar. About
an equal number do not need child care.

Vv i and Family

Paronis of children in the three YRE gilot schools were asked about planning
vacations and family activities. The following table presents the resulls of those items.

Table 26
Results of One Survey item About Planning Vacations and Family Activities Reported in
Percentages
ALOMA PALM LAKE TANGELO PARK
SURVEY
ITEMS * 0000 9081 9192 ] €990 0091 9192 | 8090 091 9152
(N=293) (N=270) (N =204)|(N=312) (N=X07) (N=327)| (N=34) (N=2B4) (N=122)
1. Compared with
the traditional
calendar, planning
femily vacations
and activities on
the YRE calendar
is
Essior 18 16 26 16 18 15 14 13 17
About the same 28 25 a2 28 28 36 21 43 39
More difficult a8 27 21 45 35 36 43 26 7
1 don't know 15 21 21 8 11 14 20 16 12

* When columns do not add up to 100 parcent it is because respondents did not answer ilems.
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The percentage of parents who belleved that vacations were more difficult to
arrangs on the YRE calendar than the traditional calendar decreased from 1989-80 to
1880-1981. Forty-three percent ol the parents at Tangelo Park found that planning
vacations and family activities was about the same on both calendars. Apparently from 12
to 21 percent of the parents who responded to the survey did not plan family vacations.

Quality of Instruction
Parents of children in the three YRE pliot schools were asked about the quality of

instruction in YRE schools compared 10 instruction on the traditional calendar. The
foliowing tabie presents the results of that question.

E@%mm%wm_ﬁtww Percontages

PALM LAXE TANGELO PARK
* 80-90 9091 9192 | 8990 9081 o192 | 8980 $0-81 9142
(N=253) (N=279) (N =264)| (N =312) (N=307) (= 327)| (N=84) (N=254) (N=181)
1. YRE quality ot
instruction
compared to
ol
calender

Bettor 29 2 35 19 23 28 as 46 49
About the same 34 45 I 427 44 46 27 4 34
8

Not as good ) 8 25 12 12 12 4 4
| don't know 25 15 1 27 13 14 25 9 7

Parent opinions about the quality of instruction on the YRE calendar compared with
the quality of instruction on the traditional calendar vary among schools. Parents
oxpressed a more positive opinion of YRE instruction after the second year of

implementation. The “not as good™ opinion dropped significantly at Palm Lake after YRE
implementation.

Opinions about YRE

Parents ol children In the three YRE schools ware asked about their feelings
toward YRE. The following table presents the results of that question.

Table 28
R tem ed Parent Opinions of YRE
ALOMA PALM LAKE TANGELO PARK
SURVEY
TEMS * 80-90 9091 9492 | 8890 0091 9152 | 89-80 6081 9152
[(N=253) (N=2T9) (i »264)|(N=312) (N=307) (N=327)] (N=84) (W=254) (y=181)
1. Curront feelings
about YRE; the
more | hear
about YRE,
| ke more 30 44 54 22 36 4 ) | 57 E5
::lo less 2 20 12 39 27 24 26 14 12
strong
" feelinas 4 26 v M 29 26 4 29 29

* When columns do not add up to 100 percent it is because respondents did not answer items.
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Conclusions

it appears that positive opinions about YRE increased after parents have
experienced the year-round calendar. It also appears that negative opinions about YRE
decreased after parents had experienced the year-round calendar. The largest number of
parents responded that the more they experience YRE, the more they like & The
percentage of parents who had no positiva or negative opinions cbout YRE ranged from
34 (0 43 percent in 1090 and ranged from 26-29 percent in 1981 and 1992.

The largest increase in positive opinions about YRE occurred with the parents at
Tangelo Park Elementary School. it should be noted that the number of Tangeolo parents
responding to the survey Increased threefold from 1990 to 1991.

Recommendation

None.

11. What are the perceptions and attitvdes of teachers before and after
implementation of YRE?

Instructional personnel at the three YRE pilot schools were surveyed regarding
their perceptions and attitudes toward YRE prior to Implementation In June 19890.
Teachers were surveyed again after the first full year of YRE implementation, June 1881.
Survey ems weore developed for teachers In multitrack and single-irack YRE schools.
instructional perscnnel were interviewed about YRE in January and February 1991 and
1992. Teacher surveys may be found In Appendix F of this report. Teachers were asked
a varigty of questions about their opinions of YRE and their experlences with YRE.

Track Salisfaction

Teachers were asked If they were satisfied with their track assignment in 1990-91.
Of the 73 teachers who responded, 68 were satisfied with thelr track assignment and 5
were not. Of the 5 who responded that they were not satisfied. 3 indicated that the track
they wanted was already filled. Interviews with all single-track tcachers, and ail multitrack
teachers who were not on break. revealed overall satisfaction with their track assignment
at that time (January and February 1891). Comments from teachers indicated that the
track satisfaction had to do with personal use of the year-round calendar.

Teachers were again asked it they were satigfied with their track assignment in
1891-92. Interviews with all single-track teachers. and all multitrack teachers who were
not on break, again revealed overall satisfaction with frack assignment. Teacher surveys
for all three years of study Indicated satisfaction with track assignment.
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Preparation for YRE

Teachers were asked If their understanding and preparation for YRE was adequate
and asked if storage was adequate for YRE. Teachers responses to this tem are
presented below.

% 3'.; T% ltems That Addressed Teacher Preparation for YRE and Adequacy of
Storage for YRE Presented in Percentages

(N=82) (N=78) (N=79)

1. Preparation for YRE at our school was:
Adequate
inadequate
Cannot judge

2. Storage for YRE was:
Adequate 40
inadequate 9 8
Cannot judge 50

97 )
3 2

on R

()
I N8

it appears the vast majority of teachers who responded to the survey found that
their preparation for YRE was adequate and found that the storage for YRE was adequate.

Curricutum Blocks

Teachors were also ashked if the three-week curriculum blocks for YRE are botter
organized and easier to complete. about the same. or less organized and more difficuilt to
compiete compared to years past. In 1991, of the 78 teachers who responded to the
question, 48 percent said the blocks were better organized and easler to complete, 49
percent said they were the same, and 5 percent sald they were less organized and more
difficult to complete. Responses to 1992 teacher survey quastions were similar to 1991

responses.

Adiusiment to YRE

Teachers were asked about their adjustment to the YRE calendar. The table below
presents the itams and responses.
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e 1980-90 199091 199182
(N=82)  (N=78)  (N=79)

1. Arranging family vacations and personal activities
on YRE

Easier 24 48 s
About the same 29 32 40
More difficult 22 15 20
Not planned 24 6 4
2. Making child care arrangements on YRE
Easier 1] 1 1
About the same 8 18 23
More difficult 18 17 9
Not planned 76 €3 68
3. Mesting family responsibilities on YRE
Easier 13 23 20
About the same 49 49 43
More difficuit 18 12 15
Not planned 20 16 17
4. Attending professional meetings and conferences
on YRE
Eagior 4 1 2
About the same 31 56 46
More difficult 34 40 46
Not planned 4 3 7
5. Anending staff development activities:colloge
courses on YRE
Easier 8 1 1
About the same 20 40 40
More difficuit 44 51 49
Not planned 32 8 1

From these responses it appears that teachers have found that taking vacations is
not more difficull on the YRE calendar. Fifty-one percent of the teachers indicated that

attending staff development activities and college courses on the year-round calendar is
more difficull.

Teachers were aiso asked about what new activities they had participated in as a
resuit of YRE. Forly-five teachers said they had taken vacations in seasons other than
summer, 27 had substitute taught, and 23 had taught i intersessions.
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Teachers were also asked about where they thought certain school activities and
outcomes woulkd occur; on the yearround calendar or on the traditional calendar. The
tabis presents the results of those ems.

o
g

Table 31
Results of 13 ltems That Addressed Teacher Obpiniors About Where Certain School
Activities and Events Would Dcciw. Results Presentod in Percentages. When Figures do
al 1 Teachers Indicated s s nse.
1880-90 1991-92
Survey lems (N=82) N=72) (N=70)
TSC* YRE Seme |TSC* YRE Same | TSC* YRE Same
1. Time for remediation 2 24 58 3 36 56 5 35 &7
2. Time for enrichment 7 29 48 9 34 55 4 34 57
3. High student
tivat 1 42 42 4 57 a8 2 54 45
4, Less teacher fatigue 4 81 2 ) 77 13 15 65 19
5. Continuous leaming 2 79 10 4 79 14 2 72 22
6. Student achievement 4 28 59 1 28 70 3 32 60
7. Extracumicular
activities 7 26 45 16 25 62 12 23 58
8. Teacher attendance 2 B9 23 5 51 L -] 8 as 40
9. Student attendance 9 49 22 8 39 47 7 32 50
10. Faculty communication 15 7 50 42 9 47 28 14 56
11. Good student conduct 0 24 a1 3 21 75 25 89
12. Reduction of
teaching 1 62 13 1 70 P 68 26
13. Minimization of
student stress 0 56 21 1 57 37 ] 48 a7

* TSC means Traditional School Calendar

Teachers who responded % the survey indicated that the YRE calendar would
support some school activities including less leacher fatigue, continuous learning.
attendance, less reteaching and less student siress more than the traditional calendar.
Teachers indicated that there were some iems that would be the same on aither
calendar, inciuding time for remediation. time for ensichment. student achleverent,
extracurricular activities, and good student conduct. Teacher opinions about faculty
communication were split between the traditional school year and same responses. The
opinions about attendance also were mixed. With the exception of faculty communication,
the teachers who responded in 1980-81 indicated that the activiles and oulcomes listed
on the survey were less likely to occur only on the traditional school calendar.
Comparison of responses prior to YRE impiemantation and after Indicate some shift in
opinion as teachers gain experience in YRE.

-
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Opinions about YRE

Teachars wero asked about their overall feelings aboul YRE before and after
implementation. Their responses are described in the table below.

Table 32 .
asulls of That Teacher Opinions Regarding YRE Presented in
Percentaces
item 1880-00 1980-81 1991-82
The more | hear/experience YRE
. .+ tha more | Fke it 72 74 e7
...the'ess llike it 22 8 a8
. . . not pusitive or negative 23 18 25
The majevity of teachers indicated that the more they experience YRE, the more
they like YRE.
Conclusion

i appears from surveys and interviews of YRE teachers that they have made
positive adjustments to the YRE calendar. It appears that the majority of teachers have
positive attitudes toward YRE.

Recommendation
None.

12 Is shared decision making effectively utilized in the planning and
implementation of YRE at the pliot schoola?

Emdings

Research regarding the change process has revealed that change is more readily
accepted if the participants involved in the change have an Influence on the change. This
question was included to determine # the concept of shared decigion making, that is.
aliowing principals, teachers, parents and support personnel to participate in making
Important declsions. was incorporated in the transition to the YRE calendar,

Di Ba n

The major district committee formed to plan for YRE was the District YRE Review
Committes. This committee inciuded the program specialist for YRE, the three principals
of the pilot schools and three parents and three teachers from each of the pliot achools.
In addition, a representative from the CTA, an elementary education senior director and
the associate superintendent for elementary education were also committee members.
This commitiee met approximately once each month and reports were given by the
program specialist for YRE and each principal. parent. and tsacher from the pliot schools.
Committee members brought forward concerns about YRE. told what they had
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accompiished at the individual schools, and shared Information aboul the planning
process. The committee provided information and suggestions to the evaluator for YRE
program evaluation and made suggestions for YRE Implementation to the program
spacialist for YRE. Meeting minutes indicate that this committee provided direction in the

planning process for YRE and then gave reports to the elementary education team about
the implementation process.

There was no district commitice that included representatives from various support
toams, such as transportation, finance, or community education. The year-round program
speclalist met with these teams personally as planning toward YRE proceeded.
Representatives of these teams report that they would be willing to serve on ad hoc
commitiees if YRE is further implemented in the district.

School-Based Shared Declsion Making.

Each pllot YRE school selected YRE Committees to make recommendations on
primary issues related to YRE. At the end of the 1988-89 school year notices were sent to
parents asking them to volunteer to serve on commiitees to plan for the transition to YRE.
Many parents responded. Teachers were aso asked to participate in the committeos.
Seven committees ware formed at the muftirack schools and four commitiees were

established at the single-track school. with approximately 11 people serving on each
committes.

The school-based commitiee composition of parents and teachers varied, based on
the function of the committes. Each committee elected a chalrperson and met as many
times as nacessary to plan for YRE. The committees reported their findings and
recommendations to the schooi principal and program specialist for YRE and made
réports to the parent or teacher representative to the District YRE Committee. Depending
on the nature of the topic. the commilitee contacted community members and businesses
for information. After the implementation of YRE, the commilitees became Inactive. but the
commitiee structure has remained inact so that commitiees may become active again as
necessary during the school year. Records were kept of each committee's work.

The committeas focused on specific topics that were necessary for transition to YRE
and included the following:

¢ Calendar

Responsibilty: Review possible YRE calendars and make recommendations about
which calendar would be appropriate 10 the schools needs.

Resultt The 60/15 calendar was agreed upon by all three schools as the only
calendar that best suited the OCPS with a common three-week summer break.

e Track Preference Guidelines (multitrack schoois)

Responsibility: Develop criteria for placement of students in selected tracks,
including forma for initial track selection and end-of-the-year track prelerence.

Result: Forms were developed for track sefection and track preference that
included criteria for student placement.
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Communication (multitrack)

Responsibility: Develop methods of communication to ensure continuity of
information among staff and communily, whether on-track or off-track.

Result Newsleiters, notices, memos, and personal communication methods were
used to communicate with parents, teachers, and students on and off track.

Curriculum

Responsibility: Consider all aspects of curriculum and related topics as they will be
impacted by the YRE calendar, Including curriculum units, report cards, and
grouping of sludents.

Result The decision was made t0 develop the existing curriculum into three-week
units and designate report card days.

Scheduling (muttitrack schoois)

Responsibility: Recommend strategles for using storage space, scheduling support
and exceptional education clagsess, sharing of rooms and sharing of equipment.

Result: Teachers developed recommendations for storage cabinets and supplies,
as well as contracts for sharing rooms, procedures for rovers. and scheduling
support and exceptional education classes.

Chiid Care

Responsibility: Investigate, organize and present to parents the child care options
available in the communily.

Result: Each school committee made different recommendations which Inciuded
the OCPS Extended Day Program, YMCA, and intersessions.

Intersession

Responsibliity at single-track school: Design and implement an intersession
curriculum that provides enrichment and remediation programs by ulllizing school,
business, and community resources.

Results at single-track school: Teachers began the development of the curriculum,
then the curriculum was further developed and finalized at the district level.
Teachers fisid-tested the curiculum, and made recommendations to the district for
changes; these recommendations were accepted. Teachers reported that although
they appreciated the efforts of the district team, they preferred 10 have responsibllity
for intersession curriculum development at thelr school.

Responsibility at mullitrack schools: Act as liaison to parents about community
resources avallable for enrichment activities during the intersessions.

Results at multitrack schoolfs: These committees found that their responsibllities
overiapped with those of the child care commitiee.
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Grade-Level Participation.

Interviews with grade-level teachers at the YRE schools Indicated that classroom
teachers had been involved in decisions at the planning and implemeniation stages of
YRE. Teachers reported that cooperative declision making was demonstrated in grad-
level meetings as teachers made joint declsions about the procedures for sharing
classrooms. Because five teachers must share four classrooms, teachers found that
setting rules for sharing the same classroom was important. Teachers crealed contracts
for sharing space, and agreed on rules for storage of materials for the rover.

Teachers also met to plan what leaming stations and activity and display areas
would be common to each classroom. As an example, one grade-ievel decided on what
common components would go Into each classroom. Beginning teachers reported that
they learned from this process, and ali teachers were pleased that each classroom had
ample leaming centers. Teachers aiso reported using the grade-lavel meetings to make
plans for YRE during 1989-80, including decisions about curriculum and related activities.
The vast majority of teachers reported joint development of the three-week curriculum
units. Teachers credited the team work with the successful implementation of the specially
adapted curriculum.

School Team Meetings.

One multitrack school developed a system for decision making and communication
based on team representation. Each grade level or special support area had one leam
membear whc aftended regular team meetings. The team meetings were used to
disseminate information o grade level and other teachers. it was also used as a way {0
involve team members in decision making. One of the major benefits of the team
approach was efficient communication. veam members had the responsibility of
contacting off-track teachers about school events and news.

Conclusion

District and school-based committees were formed for the planning and
Implementation of YRE. Decisions about child care, intersessions, choice of calendar,
frack preference and selection, scheduling. and other important school functions were
made jointly by district and school personnel and community members. When school-
based committees participated actively in making decisions and planning and developing
instructional programs, implementation was found {0 be more effective.

The YRE Task Force involved personnel from support depariments, teams and

community members (6.9., child care providers) in planning the continued éxpansion of
YRE in the district.

Becommendation
None.
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13. Is YRE implemented In the OCPS pliot achools according to satisfactory
operational guidelines?

Yearfound pilot timelines were developed In January 1989 and disseminated to
YRE school principais and the YRE District Review Committee. The guidelines also
included a description of the activities and events that would be necessary to compiete

the guidelines. The pilot timeiines are listed here with a description of how each was
accomplished.

1.  To visit other YRE sites prior to implementation.

The program specilalist for YRE, school principals, CRTa, teachers, and parents
visited YRE sites prior to YRE implementation. Site visils were made to YRE schools.
including those in California; Marion County, Florlda; Nevada and Utah.

2. To provide YRE presentations to communily members and organizations upon
request.

The program specialist for YRE, school principals, teachers. and PTA members
made presentations to community members and organizations.

3. Todevelop equipment needs and related budget proposals.

The program specialist for YRE developed budget proposals for start-up equipment
and proposed a budget for ofi-site Intarsessions and submitted these to the Elementary
Education Department in 1889. The program speclalist for YRE met with personnel from

the Loch Haven Centers and program specialists for early childhood and science to
determine budget requirements for Intersessions.

4. To form school-based committees for planning in the areas of report cards. track
selection, room sharing arrangements, and curriculum.

These committees were formed and carried out their assignments as described in
the preceding queation.

5. To form community-based committees for planning in the areas of calendars, track
selection, child care ano intersessions.

These commitlees were formed and carried out their responsibilities as described in
the preceding question.

8. To form a YRE district committee made up of representatives of the three pilot
schools and the district office.

The YRE District Review Committee was formed and met approximately once a
month in 1886-80 and 1990-91.

7.  To work with community chlid care agencies such as the YMCA, commercial day
care centers the Orlando Sclence Museum and other units of the Loch Haven Center.

The program speclalist for YRE and school committee members met with
community child ¢care agoncies and Instifutions throughout 1989-80.
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8. To communicate with parents through school newsietters and o provide all paronts
with YRE calendars.

Each school assumed the responsibility for communicating with parents through
newsletters, calendars, notices, and invitations to schoot events.

Documentation of these guidelines was found through school records, commitiee
reports, the YRE Status Reports. and intarviews with school personnel and PTA members.
The evaluator als0 made numerous site visits to each of the YRE pilot schools during
spring 1990 and the 1990-91 school year. The operations guidelines appeared to be
oxceeded at the three schools according to school needs. As an example, the principal
at Tangelo Elementary heid “Coffee and Conversation With the Principal” in an eflort to
weicome parents into the achool and discuss YRE with them. He also worked closely with
the local YMCA, which Is the primary child care provider in that area. The principals at

Aloma and Paim Lake ensured that parenis recelved information about track activities
both before and during the track sessions.

There is no OCPS handbook for YRE implementation at this time. The results of
interviews with principals indicate that suck a handbook would be useful to principals as
they make the transition to YRE.

tn November 1991, the YRE Task Force drafted written guldelines for selection of
elementary achools to be placed on the YRE calendar. Results of this evaluation, as well
as a review of related Iterature would indicate that carefully crafted guidelines could
ensure that the OCPS implements YRE to the best advantage of individual schools and the

district as a whole. Such guidelines could also help communities as they consider the
YRE calendar.

The guidetines and timelines developed prior to the planning and implemenation of
YRE have been followed. and planning and implementation efforts have been successiul.
Site visits and interviews have shown that aschool personnel have advanced beyond the
original guidelines in developing methods to facliitate transition to YRE.

Guidetines and timelines were developed at the district for the planning and

implementation of YRE at the plict schools. The guldelines pubfished in the district Status

for YRE {1989) were followed and were reported as successiul in the planning

and implementation process by the YRE Raview Committee (composed of district, school,

and parent representatives). This finding was confirmed by teachers and principals at the

three YRE pilot schools. The YRE Task Force, representing parents. teachers and
administrators. has developed guidelines for further expansion of YRE in the district.

There I8 no written YRE handbook for principais and teachers, although the
instrucional and administrative personnel at the pillot schools personally provide
information to others who are planning to go 1o a year-round calendar. The program
censultant for YRE and experienced school administrators. CRTs, classroom teachers

and support teachers provide siaff development and other information to tocal and
reglonal school facuities planning for YRE.

Becommendation
None.
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14. Are program goals for YRE appropriate as determined by literature reviews and
the needs of the OCPS?

Findings
Program goals for YRE as arliculated by the Elementary Education Team are as

Multitrack Year-Round Education

To Implement a five-track, 60/15 year round educalion calendar with four tracks in
school at any one time. The purpose of the muillitrack 60/15 calendar was to better use
facility space and to offer improved leaming opportunities.

Single-track Year-Round Education

To implement a single-track, 60/15 year-round education calendar to Include
intersessions of optional achool days and breaks. The purpose of the single-track. 60/15
calendar was to offer enrichment and remediation.

This question is answered by the results of a review of related literature and
examining the needs of the OCPS,

ragyr

A review of related literature showed that one of the primary goais of muititrack year-
round education is to relleve overcrowding when student enroliment increases
dramatically. Schools are often faced with fack of funds or insufficlent ime to build naw
facilities. There are also occasions when additional construction does not make sense for
the long term (e.g.. when population growth moves from elementary schoois to middie
schools). As an example, the Cherry Creak Colorado School District objective for year-
round education was to “Increase capacity of existing faciliies without Impairing the
quality of educational programs™(Smith & Glass, 1975).

In the literature, estimales of the amount of increased student capacity at schools
that Implement mullitrack YAE ranged from 10 to 75 percent. Of those districts reporting
actual Implementation of YRE. the number of additional studenis served by YRE was
reported from 20 to 30 percent.

The proponents of YRE describe many possible benefits from YRE implementation
in addition to Increased capacity of existing facilies. The most frequently mentioned
benefits are Hsted below:

Improved programs for students

improved creativity and thinking

Early graduation

Prevention of "leaming loss™ which may occur when schools close for the summer
Greater use of individualized instruction and perasonalized programs of study

More frequent evaluation of progress

Shorter. more varied units of study

increased number of Interest activities for intersessions.

Forced expansion of communication and involvement among the commumity, parent,
and school ssgments.
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ARhough these are listed as benefits, fow authors have conducted research In
measuring the actual results of YRE. Several districts, inciuding those in Callfomia and
Utah, are in the process of measuring selected benefits.

The review of iiterature conducted by the evaluator Indicates that the program goals
for YRE are appropriate.

The Needs of the OCPS. The QOCPS District Plan 1991-92 and Bevond, The
distriot's strategic planning summary document, confirms that the population growth of
elementary education students does, and will, put great demands on the district for
sufficient facilities for elementary schools. In addition, elementary schools have
permanent caps for the purposes of keeping these schools at a population count
appropriate for K-5 student needs. Th$1 CPS_District Plan “Assumptions about the
Future® confirms that while parent demands on education Incrvase, the resources and
funds for supporting the increased population demands, decreases.

Interviews with the year-round principals and district elementary education leam
members confirm that the environment provided to students in the YRE schools increased
loarning opportunitios. enrichment and remediation. These Interviews also indicated that
Individual achool improvemeant plans may be addressed through YRE school objectives
(e.g., speciiic intersession curricula and related activities to meet student needs).

Review of OCPS records and Strategic Planning confirms that these goals are
appropriately suited to the needs of the OCPS. Progress loward meeting these goals is
described within the answers to evaluation questions number one through thirteen.

Conglusion

Review of related literature Indicates that the OCPS goals for YRE are appropriate.
Interviews with district and school-based personnel confirm that the goals for YRE are

appropriate for the needs of the OCPS. The District Plan 1991-92 and Beyond confirms
this finding.

The goal of the muititrack YRE schools was to Implement the 60/15 YRE calendar
to better utilize facliiies and to provide improved learning opportunities. The goal of the
single-rack YRE school was to implement the 60/15 YRE calendar with optional school
days to provide enrichment and remediation.

Becommendation
None.
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APPENDIX A

1990-91 YRE CALENDAR
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STRATEGIC PLANNING AND YEAR-ROUND EDUCATION
THE ORANGE COUNTY PUBLIC SCHOOLS

GOAL 5: TO IMPROVE DISTRICT AND SCHOOL-BASED PLANNING

Planning Year 1985-86

Sirategic Objective 5.06: To review the legislative study of the year-round school and to
complete a feasibility study i recommended for Orange County by June 30, 1988.

Annual Operating Objective 5.06a: To review the results of state legisiative eflorts and

thelr study relative to the year-round school’and report on implications for Orange County
by June 30, 1987.

Planning Year 1988-87

Strategic Objective 5.08: To conduct a feasibllity study of the year-round school concept,
make recommendations relative to its application(s) In Crange County, and to respond to
recommendations by June 30. 1980,

Annual Operating Objective 5.08a: To conduct a feasibility study of the year-round school
concept by Ju.e 30 1988,

Planning Year 1987-89

Strategic Objective 5.08: To conduct a feasibllity study of the year-round school concept,
make recommendations reiative to its application(e, in the Orange County Public Schools.
and to regpond to recommendations by June 30, 1980.

(Note: At the completion of this objective, recommendations were made to the school
board to conduct a pilot program with three elementary schools.)

Plannina Year 1998-89

Strategic Objective 5.06: To improve the utilization of schoot facilities by conducting
feasibliity studies of alternative arrangements for the use of school bulldings (e.9.. year-
round schools), implementing. and evaluating effectiveness through June 30, 1894,

Annual Operating Objective 5.08a: To pilot yearround education In three elementary
schools and assess the effectivenass of the program by June 30, 1990

Pianning Year 1889-90

Strategic Objective 5.08: To determine the feasibllily of using organizational, instructional
and scheduling asllernatives such as satellite classrooms and year-round achool.
implement the most appropriate approaches, evaluate effectiveness; and report results
semiannually through June 30. 19986.

Annual Operating Objective §.08b: To implement year-round éducation programs in three
(3) elementary schools by June 30, 1991.
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Structured Interview
Single-Track Teachers

1. Do the required and routine school activities function efficiently within the
scheduling of the YRE calendar?

How have your students reacted to the YRE calendar?

What are the activities that ensure orderly ending of your track?
(for you, your students, the classroom set up)

Reaturn of track?
(for you, your students, the classroom set up)

How did you utilize the November Teacher Workday?

What has been the response of PTA and other parents to YRE? (attendance,
participation, communication) Any differances between this year and last year?

How have regular ADDitions volunteers adjusted to the YRE schedule?
Have grade-iavel meetings been any different? (describe)

How have you personally utilized the 60/15 calendar? (optional)
Vacations

Personal tirne

Substitute teaching

Teaching intersessions

2 s the environment - including management, facilities, equipment, supplies and
materials adequate for YRE achools?

Have your rooms been cleaned adequately?
Are rooms ready for the next class on time?

3. is the curriculum adapted adequately for use in the multitrack and aingle-track
YRE calendar?

Describe implementing the 3-week adapted curriculum.

Have the students been able to follow the curriculum and keep up with assignments and
activities?

Have you needed to fine-tune the curriculum?

in what ways?
Are you & member of the YRE Curriculum Committee?
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How did the intersession program benefit your students?

How did you benefit from the intersession activiies - at school and at Loch Haven
Centers and Mead Gardens?

4 What instructional methods do teachers empioy in YRE?

Did you perceive any difference in the way you reviewad material afier the first break and
the way you reviewed after a typical summer? How about planning? Enthusiasm?

Do you think you ask more academic questions? Have more hands-on activities? Less
or more time in managing student behavior?

. Does student conduct change after YRE impiementation?

Havlg you perceived any difference In discipline In your classroom (compared to last
year?)

What about on-task behavior?
‘ntersassions

What instructional methods were used?
Woere these different from regular methods?
How did you react (if this was a change)?
Did you use the problem solving questions?
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Structured Interview

Muititrack Teachers

Date:
1. Do the required and routine school activities function efficlently within the
scheduling of the YRE calendar?

Rover
Describe the activities that are necessary to be a rover such as the following:
Communicating with other teachers and the principal
Planning
Moving
Preparlng students

What cooperative efforts from non-rover teachers are necessary in order for you to be an
effective rover?

Has moving been confusing/disorienting to your students?
How have students reacted o moving and to the transition to YRE?
Teachers (not roving)

What are the activities that ensure orderly endmg!beglnmng of your track for you, your
students. and the classroom set up?

Rotation (f you do not have a rover; shared rooms, preparation, agreements.
communication, guidelines)

All Teachers
Describe how have you utilized grade-level meetings?
How have you communicated with off-track teachers?

What has been the response of your PTA members and other parents to YRE?
(attendance, participation)

How have your reguiar ADDitions voluntee:s adjusted to the YRE schedule?

2. Is the environment-inciuding management, taciitles, equipment, supplles and
materials - -adequate for YRE schools?

Has storage space been adequate for you?
Have your rooms been kept ciean?
Are rooms ready for the nexi session on time?

Do you have any new equipment needs due to year-round (e.g.. rolling book shelves for
personal reference and teacher edition books)?

FOEVAL128
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(optionai) Have you personally utilized the 6015 calendar for:

vacations?

Personal time?

Substitute teaching?
3. Is the cumiculum adapted adequa for use In the multitrack and single-track
YRE calendar? oty

Did you participate In planning and implementing the 60/15 adapied curriculum?
Are any of you members of the YRE Curriculum Committee?

Have the students been abie to follow the curriculum and keep uo with assignments and
activides as before?

Have you needed to fina tune the curriculum as its been implemented or is it satisfaclory?
4. What instructional methods do teachers employ in YRE?

If | observed your class before YRE and then this year, would | see any differences in your
teaching style and classroom managsment?

i yos. what would you say the differences were?

Did you perceive any difference in the way you reviewed material after the first vacation
break and the way you reviewed after a typical summer vacation break?

(Do you think you ask more questions? Have mora hands-on activities? Less or more
time in managing student behavior?)

5. Does student conduct change after implementation of YRE?

if | observed your class before YRE. and again this year, would | see any differences in
your students’ conduct?

would | see any difference in on-task behavior?

Haver’you perceived any differance in discipline in your classroom (compared to last
yoar

is there anything that | have not asked that you would like to mention? Have you thought
of any ways 1o improve Implementation of YRE for multitrack schools?

FOEVAL 126 s
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Year-Round Education
Multitrack

Structured kvterview
Date:

A. s the environment-including management, faciiities, equipment, supplies and
materials - - adequate for YRE schools?

1.
2.

© ® N o

10.

How many students are ser. »d annuall, in the multitrack deslgn?

a. Was YRE succe aful in relieving o. .r rowding at the multitrack design schools?
b. How?

Are tacilitios and spa ¢ adeo.»t2 '~ - . 1ve all classes and programs?

How has space been °¢ -'; st * ., rlassrooms, work areas) to improve use of
space?

How ara repairs schedyled anc i ~~ gish.q?
How Is cleaning schaduled and accomplishea?
Are supplies adequate for YRE instruction?
Is equipment adequate for YRE instruction?

Are there any supplies or equipment needs that were not anticipated during the
planning process?

B. Do the requived and routine school activities function efficiently within the
schoduling of the YRE calendar?

1.

Scheduling
a. can addwonal students participate in art and music instruction?

b. how are special events scheduled so that students do not miss assembilies,
productions, eic.

c. are tracks populated evenly?
d. how are ESE students served?
©. how are gited students served?

2. What kinds of new challenges have you faced with ime management?

3.  What kinds of new skills are necessary for principals who implement YRE?

4.  How are agreeéments reached regarding responsibliiies of packing up and preparing
classrooms for the next teacher?

FOEVAL126
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5 How have grade-level meetings been organized?

8 Have qualified substitutes been available ?

7.  Are report cards completed according to the planned schedule?

C. Does student conduct change in YRE?

1.  Has there been a change in discipline referrals after implementation of YRE?
2. Describe overall student conduct before and after implementation of YRE.

gimg?mmmmmoﬂecmmmmpmmmmmmﬂm

E. Is YRE implemonted in the OCPS pilot schools according to satistactory
operational guidelines?

1.  Would it be helpful to have a list of guidelines for principals and their faculties who
are considering YRE or planning to implement YRE?

2. What guidelines are different for operating a YRE school compared with a tradihonal
elementary school?

FREVAL120 70
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Yoar-nc‘»_q::k Education
Single-Tr. Principal
Structured Interview
Date:

is the environment .acluding management, facliities, equipment, supplies and

materiais adequate for YRE schools?

1.
2.

>

© ®© N o o

1.

How many students are served annually in the single-track design?
a. Was YRE successiul atiracting students i the intersessions?
b. How many students attended?

c. How was transportation provided for off-site activities?

d. Was transportation adequate? Timely?

What Is the teacher-student ratio?

Are facilities and space adequate to serve all classes and programs (including
intersessions)? (desacriba)

How has space been allocated for intersesasions?
How are repairs scheduled and accomplished?
How ia cleaning acheduled and accomplished?
Are supplies adequate for YRE ingtruction?

Is equipment adequate for YRE instruction?

Are there any supplies or equipment needs that were not anlicipated during the
planning process?

Do the required and routine school activitias function efficlently within the

scheduling of the YRE calendar?

Scheduling

a. can additional stucents participate in art and music instruction?
b. how are ESE students scheduled for resource help?

What kinds of new lime management chalienges have you faced?

€o far, are there any new or additional skills necessary for those principals who
implement YRE?

Have teachers discussed new and innovative ideas for instruction and management
due to the change to YRE?

How have grade-level meelings been organized?

FOEVAL 126
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6. Have qualified substitutes been available ?
7. Are report cards completed according to the planned scheduie?

Are there any school activities thut were new or had to be adjusted bocause of YRE
implementation (that you hadn®. planned for in 1989-00)?

Are the YRE Committees still active?
Does student conduct change in YRE?

Has there beon a change in discipline referrals after Implementation of YRE?
Describe student conduct during intersassions.

. s shared decision-making effectively utilized in the planning and implementation
of YRE? (describe)

O N =~ 0 ®

E. s YRE implemented In the OCPS pilot schools according to satisfactory
operational guidelines?

1.  Would it be helpful to have a list of guldelines for principais and their faculiies who
are considering YRE or planning to implement YRE?

2. What are the guidelines that you follow?

Tu
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
STUDE%UHVEY

This survey asks you about how you feel about year-round education. Please
answer every question.

1.
2

FOEVAL126
Rev. 1202492

What grade are you in now?

What is your track assignment for next year?

a. blue
b. green
C. vyellow
d. orange
e red
f. don'tknow
Do you have friends on your track?
a. yes
b.

no
c. don't know

Do you like going to school?

a. yes
b. no

Are you Jooking forward to going to school next year?
b ho

Why or why not?

Did hggn; like It when you first heard that you would be going to a year-round
school?

a yes

b. no

¢. don't remember
If yes or no, why?

Which do you think yoir'd like better: 4 shorter vacations or the regular
summer vacation?
a. reguiar summer vacafion
- _b. 3 or4 shorter vacations
c. I'dllke them the same
d. |don't know

"
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8. Do you think year-round school will aliow you the ime to do the things you like
o do outside of school (like clubs, spors)?

a. yes
b. no
C. don't know

tf no, what might you miss?

9. How would you describe your attitude toward year-round school?
a. happy

b. soso

c. unhappy

L
FEEVAL128
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
STUDENT SURVEY
TANGELO PARK ELEMENTARY

1990

This survay agks you about how you feel about year-round education. Please
answer every question.
1.  What grade are you in now? .

2.  Your school will be open during the times you are on vacation. These times
are called intersessions. There will be extra programs and activities. Do you
think you will come back to school for these intersession programs and

aclivities?
a yes
b. no
c. don't know
3. Do you like going io school?
a. yes
b. no
4.  Are you looking forward to going to school next year?
a. yes
b. no
Why or why not?

5. Dd oygll’; like it when you first heard that you would be going to a ysar-round
sch

—_—_a Yyes
b no
c. don't remember

Why or why not?

8.  Which do you think you'd like better: the regular 10-week summer vacation or
the 8-week summer vacation and shorter vacations In Qctober and February?
a. regular 10-week summer vacation
b. B-week summaer vacation and shorter vacations in October and
February
c. I'd like them the same
d. |don't know

R
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7. Do you think year-round school will allow’you to do the things you like to do
outside of school (like clubs, sports)?

a. yes
b. no
c. don't know

if no, what will you miss?

8. How would you describe your attitude toward year-round school?

a. happy
——b. 8080
¢. unhappy

Lo
FOEVAL12S
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ORANGE COUNTY PUBLIC BCHOOLS
YEAR-ROUND EDUCATION EVALUATION
STUDENT SURVEY
1991/1982

This survey asks you about year-round education. Please answer every queation.

1.
2.

What grade are you in now?
What ia your track assignment?

— 8 blue
—__b. green
c. ysilow
d. orange
6 red
Do you lixe your track?
a. vyes
_—Db no
Do you like going to school?
a. yes
——b no
Are you looking forward to going 40 school next year?
B a. yes
b. no
Why or why not?

Which did you like better: shorter off-track breaks or the regular summaer
vacation?
a. regular, summer vacation
b. off-track breaks throughout the year
c. |like them the same
d. Idon'tknow

Did year-round school aliow you to do the things you like to do outside of
school (ke summer camp)?

a. vyes

no

it no, what did you miss?

How wouid you describe your attitude toward year-round school?

a. happy
. 80-80
C. unhappy

2
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
STUDENT SURVEY
TANGELO PARK ELEMENTARY
190171992

This survey asks you about year-round education. Please answer every yuestion.
1. What grade are you in now?

2. Did you aftend intersession activities?

a. yes
—b no
3. Did you enjoy intersession activities?
a. yes
b. no

4.  Are you looking forward to going to school next year?

a. yes
b. no
Why or why not?

8.  Which did you like better: the regular 10-week surmmer vacation or the 8-week
summer vacation and 3-week vacations In October and February?

8. regular 10-week summer vacation

b. 6-week summer vacation and 3-waek vacations in October and
February

c. |like them the same

d. [don't know

6. Did year-round school allow you to do the things you like to do outside of
school (like clubs, sporis)?

a. yes
b. oo

it no, what did you miss?

7.  How would you describe your attitude toward year-round school?

—~——a8. happy
—_—2b. 9080
——0w¢. unhappy

)
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
PARENT SURVEY
TANGELO PARK ELEMENTARY
1980

The Orange County Public Schools is conducting a survey of how parents feel about year-

round education. The survey Is completaly anonymous and the results will be used by
those who are responsible for implementing year-round education.

Dlgr::ﬂms: Piease complete this form and return it t0 the schoo! principal hy May 29,
1 N

1. How many chiidren do you have enrolled at Tangelo Park Elementary School for
the 1990-91 school year?

2. QGrades: PK K 1 2 3 4 5

3. How many other children in your home

a. Attend preschool,

b. Aitend middle school.
c. Attend high school.

d. Are under school age.
e. Not applicable

4. How many years have you resided within your current school boundary?

Less than one year
1-2 years

3.5 years

8-10 years

More than 10 years

o

o

a

5. Are you planning for your chiidren to attend intersessions?

Yas No Undeclded
8. | believe the intersessions will

a. Help learning a lot.

b. Help leaming some.

C. Not help tearning at all.
d. No opinlon

7. How have you received Information about year-round education?
(Check all that apply)

a. Newsietters and bulletins from the schools

b. PTA Meetings
c. Year-Round Educatior Commitiees
d. Other parents

FOEVALI2S 87
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______©. Newspapers like The Orando Sentinel
Other; Specily:

-

8. Compared to the traditional calendar, planning family vacations and other activities
on the year-round caendar is

a. Easler.

b. About the same.
c. More difficult.

d. | don't know.

16. Compared with the traditional calencdar, making child care arrangements on the
yoar-ound calendar Is

a. Sasler.
b. About the same.
¢. More difficult,
d. | don't know yet.
®. | don't use child care.

11. Compared with the traditionat school vear, | believe the quality of instruction in
year-round schools will be

a. Better.
b. Aboutthe same.
C. Not as good.

d. | don't know.

12. My current feelings about yaar-rounc education could be described as

a. The more | hear about year-round education the more | like it.

b. The more | hear about year-round education the less | like it.

c. 1 have no strang faelings, positive or negative, toward year-round
education.

SB0048 208.0SA
¢ 1980 Orange Counly Public Schools
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
PARENT SURVEY
ALOMA EIﬂENTAR\’

1

The Orange County Public Schools is conducting a survey of how parents feel about year-
round education. The survey is completely anonymous and the results will be used by
those who are responsible for implementing year-round education.

Dig:tions: Pisase complets this form and return i to the school principal by May 28,
1890,

1. How many children do you have enrolled at Aloma Elementary School for the 1880-

2. Grades: PK K 1 2 3 4 5

3. How many other children in your home

a. Attend preschool.

Attend middie school.
Attend high school.

Are under school age.

Not applicable ’

24

o

4. What is your frack assignment?

a. Blue
b. Green
c. Yellow
___d. Orange
e. Red

e Yes No No Opinion

a. Loss than one year
b. 1-2 years

¢. 3-5years

d. 6-10 years

8. More than 10 years

8. How have you received Information about year-r<u.d sducation?
(Check ail that apply)

a. Newsletters and bulletins from the schools
b. PTA Meetings

c. Year-Round Education Committees

d. Other parents

©
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1.

12.

——8. Newspapers like The Qrlando Sentinel
Other; Specify:

Compared to the traditlonai calendar, planning famlly vacations and other activities
on the year-round calendar Is

a. Easler.

b. About the same.

Cc. More difficult.
d. 1don't know.

Compared with the fraditional calendar, making child care arrangements on the
year-round calendar is

a. Easier.

b. About the same.

¢. More difficult.

d. | don't know yet.

8. | don't use child cara.

Compared with the traditional school year, | bellevs the quality of instruction in
year-romd schools will be

a. Better.

b. About the same.
¢. Not as good.

d. | don't know.

My current feelings about year-round aducation could be described as

a. The more | hear about year-round education the more 1 like it.
b. The more | hear about year-round education the less ! ilke it.

c. | have no strong feelings, positive or negative, toward year-round
education.

SB0048.208 0SA
© 18080 Orange County Public Schools
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
PARENT SURVEY
PALM I..AI(E1 gEgleMENTAHV

The Orange County Public Schools is conducting a survey of how parents feel about year-
round education. The survey is compleiely anonymous and the results will be used by
those who are responsible for implementing year-round education.

Directions: Please complete this form and return it to the school principal by May 29,
1890.

1.  How many children do you have enrolied at Paim Lake Elementary School for the

2. QGrades: PK K 1 2 3 4 5

3. How many other chiidren in your home

a. Attend praschool.

b. Altend middie school.

¢. Attend hirh school.

d. Are unde: school age.
@. Not applicable

4. Whatis your frack assignment?

a. Blue
b. Green
c. Yollow
d. Orange
e. Red

5. Are you satigfied with your treck?
6. If no, why not?
7. How many years have you resided within your current school boundary?

Yos No No Opinion

a. Less than one year
b. 1-2 years

C. &-5years

d. 6-10 years

0. More than 10 years

8. How have you received information about year-round education?

{Check all that apply)
a. Nowsletiers and bulleting from the schools
b. PTA Meetings
¢. Year-Round Education Commitices
d. Other parents
FOEVAL120
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12.

FREVALIY

e. Newspapers like Tha Qriando Sentinel
Other; Specify:

Compared to the traditional calendar, planning family vacations and other activities
on the year-round calendar Is

a. Easier.

b About the same.
C. More difficult.
d. | don't know.

Compared with the traditic:al calendar, making child care arrangements on the
year-round calendar is

a. Easler.

b. About the same.

C. More difficult.

d. | don't know.

e. | don't use child care.

Compared with the traditional school ysar, | believe the quality of instruction in
year-round schools will be

a. Better.

b. About the same.
c. Notas good.

d. idon't know.

My current feslings about year-round education could be described as

a. The more | hear about year-round education the more | like K.

b. The more | hear about year-round education the less | like it.

c. ledham no strong feslings, positive or negative, toward year-round
ucation.

S80046.208'0SA
©® 1980 Orange County Public Schools
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
PARENT SURVEY
ALOMA ELEMENTARY
19911992

The Orange County Public Schools is conducting a survey of how paients feel about year-
round education. The survey is completely anonymous and the resylts will be used by
thase who are responsible for implementing year-round education.

Directions: Please compiete this form and return it {0 the school principal by June 28.
1991.

1.  How many children do you have enrolled at Aloma Elementary School for the 1890-
21 school year?

2. Do any children in your home attend preschool?
Yes No

3. Do any children in your home atiend middle school?

<

es No

4. Do any children in your home attend high school?

<

5. What is your present track assignment?
a. Blue

b. Green

C. Yellow

d. Orange

@. Red

6. Are you satisfled with your present track? Yes No No Opinion

a. If no, why not?

b. ¥ no. did you complete a Track Preference Form request? Yes No

——

7. How many years have you resided within your current school boundary?

Loss than one year
1-2 years

3-8 yoars

8-10 yoars

More than 10 years

L4

PIP

SB0048-208-0SA
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Comparad to the traditional calendar, arranging family vacations and other
activities on the year-round calendar was

a. Easlor.

b. About the same.

¢. More difficult.

d. 1did not plan a vacation.

Compared with the traditional calendar, making child care arrangements on the
year-round calendar was

a. Easier.

b. About the same.

¢. More diffict .

d. {don't use chilc care.

What was your primary source of child care?

a. Private day care
h. All day Extended Day Program
c. YMCA
d. Family members

. Friends/neighbors
{. None was reouired

Compared with the traditional school year. | believe the quality of instruction in the
year-round calendar was

a. Better.
b. About the same.
c. Not as good.

d. 1don't know.

My current feelings about year-round education could be described as

a. The move | experience year-round education the more | like it.
b. The more { experience year-round education the less | like it.

—___¢C. | have no strong feeiings, positive or negative, toward year-rcund
education.

© 1990 Orange County Public Schools

=
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
PARENT SURVEY
PALM LAKE ELEMENTARY
19911992

The Orange County Public Schools is conducting a survey of how parents feel about year-
round education. The survey Is completely anonymous and the results will be used by
those who are responsible for Implaementing ysar-round education.

D;rgecﬂuns: Please complete this form and return R to the school principal by June 28,
1991.

1.  How many children do you have enrolled at Palm Lake Elementary School for the
1990-91 school year? _

2. Do any children in your home attend preschool?
Yes No

3. Do any children in your home attend middle school?
Yes No

6. Are you satisfied with your present track? Yes
a. It no, why not?

No ____ No Opinion

b. i no, did you complete a Track Preference Form request? Yes No

7. How many years have you resided within your current schoo! boundary?

a. Less than one year
b. 1-2 years

. 35years

d. 6-10 years

o. More than 10 years

D
&1
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8. Compared to the ftraditional calendar, arranging family vacations and other
activities on the year-round calendar was
a. Easier.
b. About the same.
C. More difficutt
d. 1 did not plan a vacation.
9. Compared with the traditional calendar. making chiid care arrangements on the
year-round calendar was
a. Easler.
b. About the same.
C. More difficult.
d. |don't use chiid care.
10.  What was your primary source of child care?
a. Private day care
b. All day Extended Day Program
c. YMCA
d. Family members
@. Frlends/neighbors
f. Ncie was required
11. Compared with the traditional school year. | believe the quality of instruction in the
year-round calendar was
a. Better.
b. About the same.
c. Notas good.
d. | dont know.
12. My current feelings about year-round education could be described as
a. The more | axperience year-round education the mora | iike it.
h. The mare | axperlence year-round education the less i like K.
. | have no strong feelings. positive or negative. toward year-round
education.
© 1990 Orange County Public Schools
ac
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
PARENT SURVEY
TANGELO PARK ELEMENTARY
1901/1992

The Orange County Public Schools is conducting a survey of how parenis feel about year-
round educabon, The survey Is completely anonymous and the results will be used by
thosae who are responsible for implementing ysar-round education.

?lrecﬂons: Please complete this form and return it to the school principal by June 3,
901,

1. How many chlldr'en do you have enrolled at Tangelo Park Elementary School for
the 1980-91 school year?
2. Do any chikdren in your home atiend preschool?

Yes No

3. Do any chikiren in your home atiend middie school?
Yes No

4. Do any children in your home attend high school?
Yes No
8. How many years have you resided within your current school bounda y?

a. Less than one year
b. 1-2 years

c. 3-5years

d. 810 years

e. More than 10 years

a. Helped learning a lot.

b. Heiped leaming some.

c. Did not help leaming at all.
d. No opinion.

SB0048.208/05A
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Please answer the following questions based on your experiences during the 1990-81

school year.
8. Planning family vacations and other activities on the year-round calendar is
a. Easler.
b. About the same.
c. More difficult.
d. |don't know.

9. Making child care arrangements on the year-round calendar is

a. Easler.

b. About the same.

¢. More difficult

d. § don't know.

. |don't use child care.

10. What was your primary source of child care?

YMCA

Child care centers
Family

Friends

None

Other; please specily

11. Compared with the traditional school year, 1 believe the quallty of instruction in
year-round schools is

L

o

a. Betler.

b. About the same.
c. Not as good.
d. 1don't know.

12. My current feelings about year-round education could be described as

a. The more | exparlence year-round education the more | like it.
b. The more | experience year-round education the less | ke it.

—_C. | have no strong feelings, positive or negative, toward year-round
education.

¢ 1890 Orange County Public Schools
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
TEACH?:I”?UIWEY

The purpose of the following survey is to collect information from teachars who are
part of tha transition to year-round education (YRE). Please complete each item.

Please record responses to Part | on the accompanying General Purpose NCS
Answer Sheet. Uso a soft black lead pencii only. DO NOT USE BALLPOINT OR INK
PENS.

Part )l is designed for your comments and shouid be retumed with Part 1.

Bofore answering Part 1, please complete the left portion of side 1 of the answer

sheet according to thesa directions:
Field(s) Darken Circles Accordinaly
Name, Sex, Grade Leave Blank
Birth Date, identification No. Leave Blank
lal Code K 1=PreKor K
(Grade Assignment) 2= 18t grade
3=2nd grade
4= 8d grade
5= 4th grade
6 = 3th grade
7 = Across grades
Special Code L 1=Ble Track
(Track Assignment) 2=Qreon Track
3= Yellow Track
4=Qrange Track
%= Red Track
8 =Across al: tracks
Special Codes M-P Leave Blank
Panti
Please respond to the tems that follow cn the right portion of side 1 of the answer
sheel.
1. How many total years have you taught?
a. onoorless
bb 2'5
c. 610
d 1118
@ more than 15
2. My preparation for implementation of ysar-round education (YRE) at our
sctool was
a. adequate.
FBEVAL126
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b. Inadequaie.

The storage a(&n.. cabinets and other equipment) for YRE was
a.

b. inadequate.

Compared to years past, the three-week curriculum blocks for YRE are
a. better organized and easier 10 complete.

b. about the same.

¢. less organized and more difficult to complete.

Compared to the traditional c*endar, | found that arranging my vacations and
personal activittes on the YRE calendar is

a. easier.

b. about the same.

c. more difficult.

d. | haven't planned a vacation.

Compared to the tradiional calendar, | found that making my child Cure
arrangements on the YRE calendar Is

a. easler.

b. about the same.

c. more difficult

d.  not applicable

Compared to the traditional school calendar, meeting family responsibilities on
the YRE calendar was

a. easier.

b. about the same.

¢. more difficult.

d. not applicabie

Compared to the tradilional calendar, attending professional meetings anJ
conferences on the YRE calendar was

a.  easier.

b. about the same.

c. more dificult.

d. not applicable

Compared to the traditional calendar, attending staff development activities
and/or college courses on the YRE calendar was

a. easler.

b. about the same.
c. more difficult.
d. not applicable

Compared to the traditional calendar, arranging for student activiies and
events on the YRE calendar was

a.  easier.

b. about the same.

c. more difficult

d. not applicable

My current feelings about YRE could be described as
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a. the more | participate in YRE, the more | like it.
b. the more i pariicipate in YRE, the legg | like fit.
c. | have no strong feelings, positive or negative, toward YRE.

12-24 Based on your experience with YRE thus far, use the scale provided io
indicate where you think the ems listed below are more likely to happen: on

the traditional school calendar ar on the year-round school cailendar.
Example:

b adequate bicycle racks (this means that the person thinks
adequate bicycle racks are the same on elther calendar.)
a. =fraditional school calendar
b. = same (no difference)
C.=year-round calendar
d. =don't know
—12. adequate time for remediation of leaming deficits
—13. adequate time for enrichment activities
—_14_ high student motivation/interest
——15. less teacher fatigue
—18. continuous learning
—17. normal student achievemant
—__18. time for extracurricular activities
—_18. hin" teacher attendance
—20. high student attendance
- 21. efloctive faculty communication
——22. good student conduct
——_23. reduction of reteaching

— 24, minimization of student stress
SB0044/2080SA

Please go on to Part Il on the next page.
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Ploase answer the items that follow. Retum this sheet with the NCS Answer Sheet.

25. Are you satisfled with your track assignment?
yes no

26. W "no™ to lem 25, please indicate why not:
a. | was transterred to another track.
b. The track | wanted was filled.

c.  Other (please specify):

27. What new activities have you participated in as a result of year-round
education? (Check all that apply.)

a. Vacations ir seasons other than summer
b. -Substitute teaching
c. Intersession teaching

__d. Other (ptease spacity):

28. H you substituted or taught intersessions, what were the benefits? (Check all
that apply.)

a. Financial rewards
b.  Personal growth
c. Other (please specily):

© 18680 by Orange County Public Schools
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ORANGE COUNTY PUBLIC SCHOOLS
YEAR-ROUND EDUCATION EVALUATION
TEACHER SURVEY
1991/1992

The purpose of the following survey is to collect information from teachers who are
part of the transition 1o yesar-round education (YRE). Please complete each item.

Please record responses to Part | on the accompaiying Qeneral Purpose NCS

Answer Sheet. Use a soft black lead pencil only. DO NOT USE BALLPOINT OR INK
PENS.

Part Il is designed for your commenis and should be retumed with Part (.

Before answering Part i, please completa the (gt portion of side | of the answer
sheet according (o these directions:

Fiold(s) Darken Circles Accordingly
Name, Sex, Grade Leave Blank
Birth Data, Identification No. Leave Blank
Special Code K 1=Pre K or K
(Grade Assignment) 2= 1st grade
3=2nd grade
4= 3rd grade
5= 4th grade
6= 5th grade
7 =Across grades
Special Code L 1=Blue Track
(Track Assignment) 2= Groen Track
3= Yellow Track
4=0Orange Track
5=Red Track
6= Across all tracks
Special Codes M-P Leave Blank
Parti

Pleass respond to the items that follow on the right portion of side 1 of the answer

1. How many total years have you taught?

a. oneorless
b. 25
c. 610
d 1118
e. more than 15
2. My preparation for implementation of year-round education (YRE) at our
school was
a. adequats.

FOEVAL128 V4
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b. inadequate.

The storage (e.9., cabinets and other equipment) for YRE was
a. adequate.
b. (Inadequate.

Compared to years past, the three-week curriculum blocks for YRE are
a.  befter organized and easier to complete.

b. aboutthe same.

c. less organized and more difficult to complete.

Compared to the traditional calendar, | found that arranging my vacations and
personal activities on the YRE calendar ls

a. easler.

b. about the same.

¢.  more dificult.

d. | haven't planned a vacation.

Compared (o the traditional calendar, | lound that making my child care
arrangements on the YRE calendar is

a. eoasler.

b. about the same.

c. more difficult.

d. not applicable

Compared to the traditional achaol calendar, meeéting family resgonsibilities on
the YRE calendar was

a. oasler.

b. aboutthe same.

¢. more difficult.

d.  not applicable

Compared to the traditional calendar, attending professional mestings and
confarences on the YRE calendar was

a. easier,

b. about the same.

c. more difficult

d. not applicable

Compared to the traditional calendar, atlending staff development activities
and/or college courses on the YRE calendar was

a.  easler.

b. about the same.

c. more difficult.

d. not applicable

Compared to the traditional calendar, arranging for student activities and
events on the YRE calendar was

a. easler.

b. about the same.

c. more difficult.

d. not applicable

My current feelings about YRE could be described as
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a. the move | participate in YRE, the more | like it
b. the more | participate in YRE, the g8 | like it
€. 1 have no strong feelinga, positive or negative, toward YRE.

12-24 Based on your experience with YRE thus far. use the scale provided to
indicate where you think the items listed below are more likaly to happen: on
the ﬁa&o"n:h school calendar or on the year-round school calendar.

1] a.dequate bicycle racks (this means that the person thinks
adequate bicycle racks are the same on either calendar.)

b.= amo (no slforonce)

G a Bontknow
—_12. adequais ume for remediation of lsaming deficits
—_13. adequate time for enrichment activities
——_14. high student motivation/interest
——_15. less teacher fatigue
—___18. continuous leaming .
17. normal student achievement
—_18. time for extracurricular aclivities
—.19. high teacher attendance
e—-20. high student attendance
——__21. effective faculty communication
- 22, good student conduct
—_23. reduction of reteaching

— 24 minimization of student stress

$B0044/2080SA

Plaage go on to Part || on the next page.
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Pleass answer the items that follow. Retum thie sheet with the NCS Answer Sheet.

25. Are you satlsfied with your track assignmemt?
yos no

26. U "no” to Rem 25, please indicate why not:
——a. | was transferred to another track.
—b. The wack | wanted was filled,

c. Other (please specily):

27. What new activities have you pariicipated In as a resut of year-round
education? (Check all that apply.)

a. Vacalions in seasons other than summer

Substitule teaching

—b
c. Intersession teaching
—d.  Other (please specily):

28. |f you substituted or \aught intersessions. what were the benefits? (Check all
that apply.)

a. Financial rewards

—b. Personal growth
¢.  Other (ploase specify):

© 19980 by Orange County Public Schools
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